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ABSTRACT 


A Decision Level Analysis Questionnaire, adapted from 
that of McBeath was used to investigate the perceptions of 
the members of ten selected groups regarding actual and pre- 
ferred levels of decision-making for fifteen decision items 
related cLo,curriculum.» In ald,.,393 respondents participated 
in the study. 

The four sub-problems defined for the study were inves- 
tigated by using nonparametric statistics. 

Four levels of decision-making were defined for the 
study, as were four degrees of personal participation in the 
decision-making process. The four levels of decision-making 
were the classroom level, the school level, the system level, 
and the provincial level. The four degrees of personal par- 
ticipation as defined were total participation, shared partici- 
pation, consultative participation, and no participation. 

It was hypothesized that respondents would perceive a 
preferred level of decision-making at a level closer to the 
classroom than that at which decisions were perceived to be 
actually made. In addition, it was hypothesized that the 
perceptions of respondents regarding actual and preferred 
levels of decision-making were independent of specified 
personal and school variables of respondents and the schools 
in which they taught. The Wilcoxon matched-pairs signed ranks 
test was used to test the first hypothesis, while the second 


hypothesis was tested using chi square. Finally, an inves- 
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iv 
tigation of the preferred degrees of participation in the 
decision-making process as perceived by respondents was 
accomplished. This analysis also employed chi square. 

The findings indicated significant differences between 
actual and preferred levels of decision-making for each of 
the fifteen decision items considered for the study. In 
each case the preferred level was perceived as closer to the 
classroom than was the actual level. Personal and school 
variables were shown to be significant determinants of the 
responses regarding both actual and preferred levels of 
decision-making, but were found to have more influence on 
actual than on preferred responses. The effect on the res- 
ponse patterns by the personal and school variables varied 
from decision item to decision item and from variable to 
variable. 

Some differences in the preferred degree of participa- 
tion in the decision-making process were found depending 
upon whether the respondent was a practicing teacher or a 
student in education. In general there was an indication 


of a desire for a high degree of participation. 
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CHAPTER I 
DEFINITION OF THE PROBLEM 
i. “INTRODUCTION 


There has been an increasing concern with various 
aspects of the decision-making process as it impinges upon 
the field of education. One area of educational decision- 
Making 1s the field of curriculum. Curriculum decisions are 
made at all levels of the educational hierarchy, some of 
which involve teachers. This study concerned the role of 
the teacher in curriculum decision-making as perceived by 


practicing teachers and by teachers in training. 
Il. THE PROBLEM 


This study was a descriptive survey of selected groups 
and investigated the perceptions of the members of these 
groups regarding the actual and preferred decision-making 
levels for specified decision items related to the curriculum 
field. One major problem was defined and was subsequently 


€ 


enunciated as four sub-problems. 


Statement of the Problem 

The problem investigated by this study was to compare 
the perceptions of individuals in selected groups regarding 
the levels at which specified decisions related to euerdcudtum 


are made and preferably should be made. 
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Sub-problem one. The first sub-problem investigated 
was to determine the extent of differences, if any, between 
respondents' perceptions of actual decision-making levels 
and preferred decision-making levels for the decision items 


specified by the study. 


Sub-problem two. The second sub-problem investigated 
was to compare groups categorized according to specified 
personal and school variables, in order to determine the 
relationship between such variables, and the perceptions of 
actual and preferred levels of decision-making for the 


decision items specified by the study. 


Sub-problem three. The thard sub-problem investigated 
was to describe the degree of personal participation which 
those teachers and education students surveyed would prefer 
to have with respect to the decision-making process ane the 
decision items specified by this study. This sub-problem 
included the task of determining significant differences, if 
any, between the response patterns of teachers and education 
students with respect to their preferred degree of partici- 


pation in decision-making. 


Sub-problem four. The fourth sub-problem investigated 
was to describe the perceptions of actual and preferred levels 
of decision-making as perceived by selected university instruc- 
tors and by selected officials of the Alberta Department of 


Education. 
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Tit. SIGNIFICANCEFORCIHE- STUDY 


Various sources such as Bridges (1), Clarke (2),Goodlad (3) 
Ribble (4), and Sharma (5), have posited that teachers desire, 
need, and deserve an increasing role in the making of decisions 
which affect them. Decisions respecting the curriculum usually 
affect teachers. It would appear important to obtain empirical 
evidence regarding the ways persons involved in education per- 
ceive the role of the teacher in the curriculum decision- 
making process. A greater knowledge of the feelings of 
teachers, education students, and influential others, regarding 
the levels at which curriculum decisions should be made, would 
provide a stronger basis for deciding on the allocation of 
decision-making authority and the provision of appropriate 
decision-making structures. Such information as is provided 
by this study, helps make clearer the desires and perceived 
needs of educators with respect to the process of curriculum 
decision-making. If the views of teachers and of teachers 
in training are known, then appropriate courses of action 
may more easily be taken by those charged with the responsi- 
bility of allocating curriculum development authority and 
responsibility. The study provides an insight into the degree 
of professionalism aspired to by teachers. Decision-making 
roles have become important considerations in the apparent 
drive toward professional status for teachers. This study 
also establishes guidelines and indicates lines of action for 


further research in the field. 
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IV. ASSUMPTIONS 


One of the major assumptions of this study was that 
the responses to the instruments used would provide an accur- 
ate indication of respondents' perceptions regarding the 
levels at which the specified decisions are actually made. 
Further, it was assumed that respondents possessed enough 
knowledge about the field of curriculum development in Alberta 
to appropriately complete the instruments. A third assump- 
tion was that the levels of decision-making as presented for 
this study were hierarchical in nature. The responses were 
assumed to be of an ordinal scale. Finally, the assumption 
was made that respondents could perceive a distinct level of 


decision-making for each of the decision items used. 
V5 “LIMETATIONS OF “THE STUDY 


It was recognized that the findings of this study were 
VimitedVonly to the populations under’ study. “inferences to 
other specific or more general populations were not justified. 
Further, the study investigated only a specified sample of 
curriculum decisions. No attempt was made to consider the 
relationships of all possible variables influencing the per- 
ceptions of respondents. Rather, the study was limited to a 
consideration of a selected number of personal characteris- 
ticsvo£f respondents and characteristics of schools. The 
study was limited to selected groups which included the 
professional staff of a southern Alberta county school system, 


selected classes of graduate and undergraduate students at 
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5 
the University of Alberta, selected university instructors, 


and selected officials of the Alberta Department of Education. 
VI. DEFINITION OF TERMS 


Curriculum 

The term curriculum has been defined in a multiplicity 
of ways. For the purposes of this study curriculum will be 
taken to mean both the nature and organization of content, 
and the nature and organization of learning experiences. 


COtsier Or nda) 


Decision-Making Level 


A decision-making level is defined as an organizational 
unit having the ability to make a specified decision. For 
the purposes of this study four such levels were defined as: 

The classroom level. This level includes teachers 
and pupils. Decisions made at this level are made by indi- 
vidual teachers for the pupils they teach. This level may 
include decisions made by pupils alone, by the teacher alone, 
or by the teacher and pupils together. 

The school level. The school level includes princi- 
pals, vice-principals, department heads, and teachers. 
Decisions made at this level may be made by the principal, 
vice-principal, department head, or a teacher, as individuals, 
or by a group such as the staff, or committees of the staff. 

The system level. The system level includes the 
superintendent of schools, other central office personnel, 


the school board, and committees of teachers and administrators 
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making decisions for the school system. 

The provincial level. The provincial level includes 
such personnel as those in the provincial department of 
education, the provincial legislature, or those persons 
working within the framework of the provincial bodies of the 
Alberta Teachers'Association or the Alberta School Trustees’ 


Association. 


Degree Of Personal Participation 


The degree of personal participation is defined as the 
part which an individual plays in the decision-making process. 
For the purposes of this study four degrees of personal par- 
ticipation were defined as: 

Total. The individual makes the decision by himself. 

Shared. The individual participates as an active 
member of a group of persons who actually make the decision. 

Consultative. The individual is asked for information 
or opinion respecting the decision to be made but the decision 
is made by someone else. 

No Participation. The individual plays no part in the 


decision-making process. 


VII. SUMMARY OF CHAPTER I 


This chapter introduced the study. The problem and 
the sub-problems investigated were enunciated, and the study's 
significance to the advancement of knowledge was discussed. 
The assumptions and limitations of the study were described, 


and critical terms were defined. 
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CHAPTER. IL 
REVIEW OF THE RELATED LITERATURE AND RESEARCH 


dee INTRODUCTION 

While much has been written regarding the teacher and 
curriculum development, only those items which bear directly 
on this study were considered in review of the literature. 

A comprehensive review of the literature related to 
decision-making in the school has been presented by Simpkins 
(12) and will not be treated here. While the curriculum 
development process in Alberta has been studied by Osborne 
(9), Thornton (14) has presented a review of the literature 
On perception. Reference to these works provides the reader 
with information which is related to, but outside the scope 


of, this presentation. 


Ii. TEACHER PARTICIPATION IN CURRICULUM 
DECISION-MAKING 
According to Stewart, the four basic questions which 
must be answered when the process of curriculum decision- 
making is being considered are: 

(1) What are the basic requirements necessary in 
order that effective curriculum development decisions may 
be made? (2) What kinds of decisions are made in the 
field of curriculum development? (3) Who should make 
decisions in the field of curriculum development and (4) 
What basic principles should be followed in the making 
Sfacurriculumdecisione .(13:p... 28) 


Stewart attempts to answer the third of his basic questions 


by stating that "The nature of each of the decisions involved 
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in curriculum development determines who should make that 
decision." (13:p. 28) He classifies decisions into three 
categories: those which initiate, those which approve, and 
those which implement. He suggests that the initiating type 
of decision must be made by "those with the vested authority 
tO Sebneventssinemotions! 1 (i3ep.e28)\eeApprovaladeciisionscare 
made by those operating in a lay capacity. Implementing 
decisions are made by the professional who has the "knowledge, 
skill, and capacity to proceed, or to direct others to proceed, 
toward approved goals." (13:p. 29) He also outlines two basic 
principles which are important in allocating curriculum 
decision-making authority. 

(1) Curriculum decisions should be made by those indi- 
viduals most competent to do so. (2)meincordercthat 
curriculum development activities develop effectively, 
decisions should be made as closely as possible to the 
point of implementation. (13:p. 29) 

Stewart acknowledges the need for a compromise between these 
two principles but clearly places the teacher, as the indi- 
vidual closest to the point of implementation, in the decision- 
making structure. 

Goodlad emphasizes the confusion which exists over who 

should make curriculum decisions by stating that: 

One’ had only to examine the curriculum bulletins 
issued by some state departments of education to realize 
our confusion over who should make what curriculum 
decisions. In them one will find a potpourri ranging 
from vague statements of educational aims, to principles 
of child development, to weekly time specifications for 
each subject, to suggested technics for the teaching of 
art. Are there some curricular decisions that are rightly 
the responsibility of state departments of education, and 
which, if concentrated upon might be executed superbly? 


Are there others rightly belonging to local school dis- 
tricts? And still others to the professional staffs? And 
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10 
even some to federal offices? Until we work through the 
the answers to these questions, curriculum planning .. . 
with all its attributes, will continue to be much less 
effective than it should be. (4:3p. 67) 

Osborne conducted a recent study which showed that 
[OY curriculum bulliding in Alberta: 

The Department of Education makes the decisions and 
announcements on curriculum change. In planning major 
change the Department presents ideas to the curriculum 
committees. These ideas are then channeled to the sub- 
committees where the details are worked out. Teachers 
arevexpected to follow a prescribed curriculum which 
sets minimal requirements. Some teachers are invited 
to share in decisions on curriculum change, especially 
at the sub-committee level. The Department requires 
teachers to investigate curriculum problems in accor- 
dance with Departmentally authorized change. In this 
process administrators play significant roles as 
fact latarers-s (92D. 86) 

Osborne indicates that little real decision-making authority 
is granted to teachers in Alberta with respect to curriculum 
development. He suggests that the Department of Education 
neglects the needs of teachers to participate in curriculum 
development activity. 

In the light of Goodlad's questions and Osborne's 
statement, one might further consider the statement by Bridges 
that "Of the myriad activities in which the principal- engages, 
his conscious involvement of teachers in making decisions is 
one of the most crucial." (2:p. 49) Bridges cites studies by 
Coch and French, Guest, Vroom, Maier, and Wickert, which have 
indicated that there are distinct advantages to allowing 
employee participation in decision-making in an industrial 
Setting. He states that in studies conducted by Chase, Sharma, 


and Bridges, there is an indication that in an educational 


setting teacher satisfaction is directly related to their 
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involvement in decision-making, whether or not the teachers 
had a high or low need for independence. 

It remains to isolate those decisions in which teachers 
have a right and a need to participate. Bridges cites 
Barnard as posing the concept of a "zone of indifference." 
(l:p. 51) Decisions made by an administrator which fall into 
the teacher's zone of indifference will be accepted without 
question by the teacher. According to Bridges and Chase 
participative decision-making is effective only if the deci- 
sions being considered fall outside the teacher's zone of 
indifference. On this point Bridges states, "Decisions of 
this type are those that deal primarily with classroom affairs, 
e.g., methods of teaching, materials to be used, content to 
be taught, techniques for evaluating progress of pupils ..." 
(l:p. 52) The decisions described above could reasonably be 
included in the category of decisions which are curricular in 
nature and thus are legitimately the concerns of this study. 

Ribble has presented two views of roles to be played 
in the curriculum innovation process. He has posited the 
existence of the administrative view and the classroom view. 
The administrative view "places the expertise about curriculum 
innovation with the instructional leaders." (l0O:p. 42) Teachers 
and students are at the bottom of the power structure. The 
real decisions on curriculum innovations are made by the 
board of education, the superintendent, the Department of 
Education, or by curriculum specialists either wEchanconweut— 


side the system. The structure of decision-making power as 
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12 
exemplified by the administrative view is illustrated by the 
paradigm in Figure 1 on page 13. (10:p. 42) 

The classroom view, on the other hand, makes the 
assumption that ". . . knowledge and understanding of curricu- 
lum are held by teachers and students." (10:p. 42) The 
distribution of decision-making is reversed from that of the 
administrative view. The structure of the decision-making 
power exemplified by the classroom view is illustrated in Figure 2 
On page 14. (1l0:p. 48) 

According to Ribble, 

The classroom view provides an organizational pattern 

that maximizes the facilitation of curriculum changes and 
minimizes the resistance to try innovations. More impor- 


tant it allows us to continue and even expand our concep- 
tion of the teacher as a professional. Where teachers 
perceive themselves as playing a key role in the decisions 
about curriculum they are encouraged by the prospect of 
receiving assistance from outside sources. However, where 
teachers see themselves as peripheral, rather than central 
to curriculum decision-making, they resent the efforts of 
outside sources and see them as further intrusions on 
their prerogatives and the resistance to change is 
encouraged. (l0:p. 44) 


Ribble feels that the classroom view can be implemented 
but: only if teachers.can.be.given.enough.time for their role 
as curriculum innovators. He also feels that teacher involve- 
ment is the key to the effectiveness of innovations. 

Support has been presented for the view that teachers 
should be involved in curriculum decision-making. Some of 
the more important findings from empirical research which have 
dealt with this issue are: 

Rice (11) studied the role understanding of various 


Groups including teachers, with respect to their perceptions 
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of teachers" and others' roles in curriculum decision-making. 
He studied a sample consisting of school board members, super- 
intendents, administrative and supervisory personnel, secon- 
dary teachers, and elementary teachers. There were two school 
districts studied: one in Colorado and the other in New Mexico. 
He found that teachers had less understanding of their own 
role than school board members and administrators had of their 
respective roles.. An important finding was that individuals 
within a school district, who have curriculum decision-making 
responsibilities, do not agree on the role of others in the 
curriculum decision-making process. 

Martin (6) studied secondary and elementary teachers, 
resource personnel, and administrators in Los Angeles County. 
He found that the roles of elementary and secondary school 
teachers were not the same. In the elementary school setting 
the development of curriculum was a duty of professional 
curriculum leaders. The function of the teacher was to act 
as a consultant to these leaders with respect to the classroom 
Situation. On the other hand, secondary teachers could be 
regarded»as experts in the’ curriculum or -their subject field: 
He suggested that the findings indicate role conflicts between 
consultants and teachers which must be resolved before effec- 
tive curriculum development can take place. 

Oberlin (8) working in three areas in Michigan, studied 
teachers' and administrators' perceptions of actual and ideal 
roles in curriculum planning. Administrators perceived 


teachers' roles to be more extensive than did teachers them- 
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16 
selves. Both groups perceived the ideal role of the teacher 
as greater than the actual role, and there was considerable 
agreement among groups as to what they felt the role of the 
teacher in curriculum planning should be. Oberlin found that 
teachers' perceptions varied according to geographical area 
but that school size was not a significant factor. 

Johansen (5) used 195 teachers in four school districts 
in Illinois in an attempt to discover the relationship 
between teachers' perceptions of their influence in certain 
local curriculum decision-making situations and subsequent 
curriculum implementation. He found that the simple act of 
teacher participation in the curriculum decision-making 
process increased the chances of subsequent implementation 
of the curriculum decision. The perception of teachers that 
they were influential in the decision-making process further 
increased the likelihood of implementation. He suggested 
that the cooperative process involving teachers should be 
characterized by a concerted effort by leaders to solicit 
actively, and consider seriously, the opinions of classroom 
teachers. He found that if teachers felt that their authority 
in the decision-making process was due mainly to their 
position or function, rather than to their expertise, the 
chances for implementation of decisions were decreased. The 
perception by teachers that administrators' authority was 
hierarchical in nature also served to decrease the likelihood 
of implementation. These results indicate that while the 


simple participation of teachers did increase the chance of 
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implementation, more than that was necessary for maximum 
implementation to take place. 

A recent study of an Oregon Community (2) found that 
teachers were not in agreement as to what their roles should 
be. For items which related to curriculum development and 
implementation, results indicated a substantial divergence 
of teacher perception regarding the role of the teacher in 
these fields. 

Francoeur, (3) in a study involving teachers in Quebec, 
found that only a small percentage of teachers in her sample 
felt that they had the opportunity to participate regularly 
and actively in curriculum development. On the other hand, 
a Significant relationship was found between involvement in 
curriculum development activities and teacher satisfaction. 

A study by McBeath (7) using teachers and other edu- 
cators in the province of Saskatchewan is of great interest 
and significance. McBeath used respondents in a province- 
wide sample of educators and lay influentials. The present 
study was influenced greatly by the research design and 
instruments used by McBeath. McBeath's study defines five 
levels of decision-making and asked respondents to indicate 
the actual and ideal decision point for forty-eight decision 
items related to the educational program in Saskatchewan. 
Findings indicated that those individuals surveyed were of 
the opinion that more of the decision-making should occur at 


a level closer to the classroom than that at which (fc 2S) now 
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IIIT. SUMMARY OF CHAPTER II 


The review of the literature and research as presented 
above indicates that there is some controversy over the 
appropriate role of the teachers in curriculum decison-making. 
Evidence has been presented which indicates that there is a 
lack of agreement among teachers and between teachers and 
influential others with respect to the roles teachers should 
play in the curriculum decision-making process. The liter- 
ature indicates a perceived need by teachers for a more 
extensive role in such activities. There are also indications 
of the need for further research into the issue of the 
teacher's role in curriculum decision-making, thus providing 
a rationale for this study.” The iiteraturerand research “also 
provide a basis for the formulation of the directional 


hypotheses tested in this study. 
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CHAPTER Iii 


INSTRUMENTATION, THE GROUPS STUDIED 
AND 


DATA COLLECTION PROCEDURES 


This chapter describes the instrumentation and the 
data collection methods. The groups participating in the 
study are described, and an analysis of the personal and 
school characteristics of the individuals in each Group ie 


given. 
i. INSTRUMENTATION 


The instrument used for this study ae a Decision Level 
Analysis Questionnaire constructed by the investigator. This 
instrument was composed of two sub-instruments, (1) a Personal 
and School Data Questionnaire, and (2) a perieicn Level Anal- 
ysis Questionnaire. A copy of the instrument may be found in 
Appendix A. 

The Personal and School Data Questionnaire. The 
Personal and School Data Questionnaire was designed to collect 
data regarding the age, sex, teaching experience, administra- 
tive experience, formal training, marital status, teaching 
level, and present position of each respondent. In addition, 
data for those respondents associated with a specific school 
district and school were collected concerning the number of 
teachers in the school and the type of school district. 


Finally respondents were asked to indicate their perceptions 
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regarding the allocation of their primary loyalty, the source 
of most of their intellectual stimulation, and their degree 
of acquaintance with professional colleagues. 

The collection of the data described above served two 
purposes: (1) the data provided information which enabled a 
description of the sample studied to be made, and (2) the 
data provided a basis for investigating the relationship 
between the personal and school variables described above, and 
the response patterns for the decision level analysis instru- 
Mei < 

The Decision Level Analysis Questionnaires The Decision 
Level Analysis Questionnaire used for this study was designed 
to obtain information regarding the perceptions of respondents 
with respect to the levels at which specified decisions were 
made and should have been made. In addition, respondents were 
asked to indicate the degree of personal participation which 
they felt they should like to have had in the decision-making 
process for each of the specified decisions. For each of 
fifteen decision items, respondents were asked to specify: 

(1) one of four specified decision levels as the level at 
which they perceived the decision was actually made, (2) one 
of four specified decision levels as the level at which the 
decision preferably should have been made, and (3) one Ob VEOuG 
specified degrees of personal Participation which they per 
ceived as appropriate for themselves in the decision-making 


process for the decision being considered. 


The four specified levels of decision-making as defined 
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23 
in chapter one and used in the instrument were: (1) the class- 
room level, (2) the school level, (3) the system level, and 
(4) the provincial level. 

The four degrees of personal participation as used in 
the study and as defined in chapter one were: (1) total par- 
ticipation, (2) shared participation, (3) consultative Dan 
ticipation @ and (4 \snoeparsticipations: 

Fifteen decision items related to curriculum were 
selected iby the investigator for this study. They were selec- 
ted so as to provide a wide range of curriculum decisions. 

An attempt was made by the researcher to choose items which 
seemed related to the order of curriculum decision-making as 
proposed by Taba. She posits that this order is 

. Diagnosis of needs 

Formulation of objectives 

Selection of content 

Organization of content 

- Selection of learning experiences 

Organization of learning experiences 


Determination of what to evaluate and the ways and 
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Some of these items used were adapted from an instru- 
ment used by McBeath. (2) The items were modified in order 


to be more applicable to the situation in Alberta. 
Li. eTHEY GROUPS SPUD LED 


The sample chosen for this study consisted of ten 
discrete populations. Each of these populations was associated 
with the field of education in Alberta. A summary of the name 
of each group and the number of members surveyed may be found 


in Tabber Ll, A briet descriptiom ot eacn Group 1s” as follows: 
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Group one. Group one included all the teachers and 
School administrators of the County of Lethbridge, and of two 
small separate school districts located within the geographical 
boundaries of the county. This group represented a relatively 
typical rural system close to a small city. A summary of the 
Characteristics of this group may be.found in Table II. 

Group two. Group two included all full time students 
in the Department of Educational Administration at the Univer- 
sity of Alberta who were completing course requirements for 
the degree of Master of Education during the 1968-69 winter 
session. Each of the members of this group had teaching 
experience and many had administrative experience. A summary 
of the characteristics of this group may be found in Table II. 

Group three. Group three included all students 
enrolled in the evening credit course Educational Administra- 
tion 526 offered at the University of Alberta during the 
winter session 1968-69. Most of the individuals in this 
group were teachers or administrators currently employed in 
schools in the Edmonton area. The summary of characteristics 
for this group may be found in Table II. 

Group, fours «Group four included ali, students regis- 
tered in one section of the course Educational Curriculum and 
Instruction 421 offered during the 1968-69 winter session at 
the University of Alberta. They were chosen as an example of 
a senior class in undergraduate education. The students in 
this course were primarily those with an orientation toward 
the elementary school. The summary of characteristics of this 


group may be found in Table II. 
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Group five. Group five included the students regis- 
tered in the evening credit course Educational Administration 
562, offered at Red Deer, Alberta by the University of Alberta. 
This class was chosen as an example of a group of teachers 
and administrators, currently in the field, and who were 
pursuing studies toward a graduate degree in education. The 
individuals in the group resided in the city of Red Deer, 
and various rural communities in the Red Deer area. This 
provided a cross section of both rural and urban teachers 
and administrators. The summary of characteristics of this 
group may be found in Table II (p. 26). 

Group Six. Group six was composed of members of one 
section of the course Educational Administration 261 offered 
at the University of Alberta during the 1968-69 winter session. 
It was composed of undergraduate education students, most of 
whom were in their first year of university. They were 
chosen as one of two groups exemplifying first year under- 
graduate students in education. The summary of characteristics 
fon Gueup Sax imay be. found in Table IJ1. 

Group seven. Group seven consisted of the members of 
two sections of the course Educational Administration 461 
offered by the University of Alberta during the 1968-69 winter 
session. They were chosen as an example of a group of senior 
students, who have obtained a bachelor's degree in a field 
other than education and who were completing the requirements 
for va teaching certificate by taking a one year program in 


the Faculty of Education. A summary of the relevant 


7 ae } ee ihe 
es a e a 
-2tpet eee adt bobutont és 12 qs yor bc ge 


dottjsitetaimbA {snotjtsoube 921409 ois wi 19 


7 A i 


‘ 1 me 


7 


.ss1isdIA to ysietevia ons vd stxedtA \s900 bea 
etetiosst to quote 6 to srunese m6 e5 aseodo 2s) on : 
sisw odw bas ,blett edgy at yigaeriu9 anos sd 8: etd 


sit .mottsoubs ar SetceH estsubsip 6s biswod e9Ebr. ae 


| s 


.1990 bed to ytin ente-ai bebLeex quoxp ons at ele UBL 
aa 


BidT .s9xs 1990 beA oft ni egttinummoo Llsiv1 & ” 
exedosed asdty. bas, Isunt djod to uoitose Baoto 6 BSB. 
S rs ~) . 


efdt to evistetissosisd to yvismoye ondT .a1ossiseim in Mi 


ae 


eno to axsdmem to bseoqmoo esaw xia quoxzD -xi2 quoi 


.(a8 sq) IL sidsT nt bavot od ¥ 


| i? a 
mii 
[ 


betetio £98 nottsiseinimbA L[snotjsoubd saxvoo oft Fo Mors 
-moleaese xtetaniw @3-8801 ods pativb stisdiA to ca keneaiele fj 3s 
to teom ,2acnebuste aotitsoubs ojsubsipisbau to bozoqmos ew 3 
etew ysiT .ystexoeviny to xssy tettt tLent af & | 
-tsbay xusey tex1ti pniytifanexs equorp ows to ono 8s 80) 
apiteiissosisdo to yismmve sAT. .noLtsoubs nat atnebudta egy 
-Tit sldsT ni Bayot ed ysm xia quowe x02 

to exedmem oft to Heseieanoo asvee quoxp -Asyee g 
ld) moissuteinimba isnottsoube S21v09 ais 10 enos 
todniw @3-83eL sig pnikatub stiadlAvto. Noteteviay eds 1405 
toinee Yo quoxp « dotelaneys ae ah Rees oxew yon . 
b{ett 6 al sexpsb e'xolssriosd 5 beaisido ever odw 4) 


nexiupex kid oii eiew odw bas a 


3 wv 


0505S © = LY S On 9 
Oe us SATA 
Leet Cc Ino 4 
SeluL 
OMI, (szeo) 
€ <8 ii =) 619) aoueTtredxg 
Dae 3 0°OOT 6T OF 007 = “eV Or 00T wc SUON SATFEAPSTUTUPY 
C8 v TOU Oed Z 
0 .60T 2 Ley iS; OCeeea cle 
LUST G OlgeaY 
SATA 
anog 
fee v L°? SG SestuL 
Ly Z OMI, (sazeod) 
Cre T ce: Z SUO soueTtTr0dxg 
OF OT ) 6a ves 8S 6k eG. O¢ SUON butTyoereey 
vy 389 all Oe vt 00S vT oT eued 
Oe OO ev. 0°OOT Ue eo le 9 dae Se) SG 00S vT STEW X9S 
O55 oL petyroedsun 
Sore t TZAO AO GG 
US: SSF. 
Onia7 S OSL 6 Sere - Ul. =eSe 
aor G ke v 2) OSG gute ovay ene g Re se 4 
67 SZ ST TAGL Te LeGe AE Gc z9pun by 
3 u 3 u 3 u 3 u 3 u 
V=aHN alk as Gle= iN eV =N 8¢C = N Azobeze) oTAsTreqzoereyD 


ueL dnorz9 seutN dnozy  3y6tq dnozy useaes dnorzy xt¢ dnoi5 
SS — eee 


N4<~ GNW A¢NIN ‘LHDIA ‘NHAKS ‘XIS SdNOUD AO SOILSIMALOWYVHD GaLOATAS 


Teo laa 


q7°3 


Te*s 


Ta 


3 TO00°O 


$8 7Fo0'Oo 


nvm © 
[4 


cae 


BOOT ey La kG jeu 494340 
cas qt qZUuepnas ‘*pedxrty 
LiL £6 CV tel C FuUeEpNAS “*a°W 
0 0OW 6T eG L Al) 9 73UEpNaAS ‘*pHu’d 
TOFCAIASTUTUPY uoTATSoOg 
AayoesL jueseirg 
O00 TL. Br Ajdde jou seoq 
G-00T ca AR TSTOATUQ 
CED Gi 2 END) TV SE Sire: Gc Azepuodes TeAeT 
8° 9 iL LP (G iO ls s Azequsuela Hbutyoreel 
0-091 Sr OR 00T Cl at Le v 6°7E oT 6° LT S petszrtew sn ze ys 
6° 82 ct eee) 8C ice SG eTbuts TeqatTaew 
DOT Sy Le 16 Tat STOW TO USASS 
oa 8 T LoP. Cc xTS 
9° SC GE SATA (SATEMI Spearzbh 
T°S9 = 8Z mog ‘e3Ty pucdeg 
<5) T EV. Cc Oe © £ eotUL uoTIeEONpsS 
G°OT G 9°E€ Ti OMI, JO sieodh) 
c° 7s on 6°76 = 9 suo bututery 
0° SZ T ssuodsezt ON (p,3UOD) (*S ZA) 
SAO Orc SodUuseTASAaXY 
tes if OC - LI SATA eAASTUTUpY 
S u B u % u g u % u 
V=aN cL =N 6T =N cv =N 8 = N Azobe7eD OTFSTsASWoOeAeYD 


ue, dnozy seutn dnozy  3ubtq dnozy ueass dnoazay xts dnoary 


iS 


(penutqzuos) III wavs. 


32 
characteristics of this group may thei cfound tin ¢Pable gi ihto. 30). 

Group eight. Group eight consisted of members of one 
section of the course Educational Administration 261 offered 
at the University of Alberta during the 1968-69 winter session. 
It was composed of undergraduates in the Faculty of Education 
most of whom were in their first year of university. They 
were chosen, along with group six, as examples of first year 
students: in the-B.Edia program at«thesUniversmty iofeAlbernta. 
theyawere motucombined awith igroup) saxwior themptnposes: of 
this study because the two groups had different instructors. 
They are, however, similar in many aspects. A summary of the 
ehawactenistics for this yroup may wheslioundstinePableiris (peso) . 

Group nine. Group nine consisted of those members of 
the Faculty of Education at the University of Alberta who were 
involved in the instruction of some of the students used for 
this study. Of the thirteen members of this group, eleven 
were on the staff of the Department of Educational Adminis- 
tration, one was on the staff of the Department of Elementary 
Education, andwone was a (Doctoral student tnche Department 
of Educational Administration. The summary of characteristics 
for this group may be found in Table III(p. 30). 

Group ten. Group ten consisted of five officials of 
the Curriculum Branch of the Alberta Department of Education. 
The five officials were the Director of Curriculum and the 
four Associate Directors of Curriculum.<;.They were chosen ‘for 
the study to give some indication of the perceptions..of Curri- 


culum Branch officials with respect to the decisions being 
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considered. In addition, it was possible to compare the 
perceptions of teachers with the perceptions of these offi- 
ciais. A summary of the characteristics of this group may be 


found. AaneTabler lil (ps 930)" 
Wal THE DATA COLLECTION TECHNIQUES 


dimgeneral, the’ data. collected, for’ this’ study were 
obtained by administering the instruments described earlier 
to each of the groups used in the study. However, the method 
of administering the instruments varied according to the 
nature and situation of the various groups surveyed. In the 
case Of group one, the investigator obtained permission from 
the Superintendent of Schools for the County of Lethbridge 
to survey the teachers and administrators of that county. 
Copies of the correspondence regarding this permission may 
be found in Appendix B. 

Permission was then obtained from the executive of the 
County of Lethbridge Principals' Association to have the 
investigator meet with the members of the Association, explain 
to them the purposes of the study, and to distribute the 
questionnaires. The questionnaires for each staff were dis- 
Pevbuteds by the Gnvestigator ‘to. the principals or thesschools 
involved. The principals subsequently administered the 
instruments to their staffs and returned the instruments to 
the investigator either personally or through the assistance 
of the Assistant Superintendent for the county, who collected 


the instruments at the county office and forwarded them to 
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the investigator through the mails. 

For the remaining groups one of two methods of adminis- 
tration of the instruments was used. For groups two, three, 
four, six, nine and ten, the instruments were administered 
directly by the investigator, either to the group as a whole 
or in the cases of groups nine and ten to individual members 
Of the Group. Fer groups five, seven, and eight, the instru— 
ments were administered by the university instructor for the 
particular group involved. In the cases where the instrument 
was administered to classes of university students, only those 
present at the time of administration were surveyed. No 
attempt was made to administer the questionnaire to those not 
present at that time. This may account for the low rate of 
return for groups seven and eight, as well as the moderate 
TELurh fOr Groups LOU and six. in general, all question— 
naires distributed were returned, the percentage of return 
being the percentage of the class present at the time of 


BamLNniSseratkion. 
TV. SUMMARY OF CHAPTER THREE 


This chapter described the instrumentation used for 
this study, the groups surveyed, and the data collection 
techniques. A summary of the personal and school character- 
istics for each of the groups surveyed was presented in 
table form. The data collection methods were described for 


each group. The reasons for the selection of each group in@ng 


the study was given. 
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CHAPTER IV 
HYPOTHESES TESTED AND STATISTICAL ANALYSIS USED 


In this chapter the hypotheses tested in this study 
are enunciated and justified. The statistical. methods used 
in the analysis of data are described and the rationale for 
the choice of procedures used is given.. There were five 
main types of analyses undertaken in this study. First, an 
analysis of the characteristics of eight groups involved in 
the study was made, followed by an analysis comparing res- 
ponses regarding actual and preferred levels of decision- 
making. The third analysis investigated the relationship 
between the thirteen specified personal and school variables 
and the responses regarding actual and preferred decision- 
making levels. Fourth, an analysis of the teachers' and 
education students' perceptions of preferred degrees of 
participation in the decision-making process was made. 
Finally, the response patterns regarding the actual and 
preferred decision-making levels as perceived by these 
respondents, who were included in groups nine and ten as 
described on pages 31 and 32 above, were presented. The 


methods used for each of these four analyses is discussed in 


this chapter. 


DL eTHE HYPOTHESES “TESTED 


For the purposes of this study each of the fifteen 


decision items considered was treated alone. No attempt was 
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37 
made to group items into related factors. This necessitated 
an item by item analysis. For each of the items one direc- 
tional and thirteen null hypotheses were postulated. These 
hypotheses are stated in general terms, the statements 


applying to each of the fifteen decision items being considered. 


Directional Hypotheses 
The literature and research as reviewed in Chapter II 
suggests that teachers should have a more extensive role in 
the curriculum decision-making process. Based on this evi- 
dence, it was hypothesized that respondents would have per- 
ceived a preferred level of decision-making closer to the 
level of the classroom than the level at which they perceived 
the decision to have been actually made. The hypotheses were 
stated in the research form as follows: 
Hy: The distribution of responses regarding percep- 
tions of the level at which the decision should 
be made places the decision-making at a level 


closer to the classroom than that at which the 


decision is perceived to be actually made. 


Null Hypotheses 


In order to investigate the relationships between the 
thirteen specified personal and school variables (see pages 
21 and. 22) and the perceptions of actual and preferred values 
of decision-making, the following null hypotheses were postu- 


lated: 


i Ho: Respondents' perceptions of the levels at which 
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38 
the decision is actually being made are indepen- 
dent of the thirteen personal and school variables 
as specified above. 

2 Ho: Respondents' perceptions of the levels at which 
they would prefer the decision to be made are 
independent of the thirteen personal and school 
variables as specified above. 

The above null hypotheses are stated in general form 
so as to apply to all decision-items and personal or school 
variables specified for this study. These hypotheses are 
stated in more specific forms related to each decision item 
and to each of the personal and school variables in the 


discussion of the findings in Chapter V. 
II. METHODS OF DATA ANALYSIS USED 


Introduction 

The data, as collected by means of the instrumentation 
described earlier, were transferred from the questionnaires 
to IBM coding sheets by the investigator. An identification 
number was given to each respondent so that the group of 
which he was a member could be identified if necessary. For 
a majority of the respondents, information was obtained so 
that a follow-up study might be made. 

The data,as coded on the data sheets, were transferred 
to IBM punch cards through the cooperation of the Division of 
Eudcational Research Services at the University of Alberta. 


Once the data cards were prepared, it was possible to undertake 
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the four analyses as outlined below. 


An Analysis of Personal and School Characteristics of the 
individuals Comprising the Groups Involved in the Study 


This analysis was undertaken to describe the personal 
and school characteristics of the individuals participating 
in the study. 

The IBM mechanical card sorter was used to compile 
frequencies of responses in each category of the specified 
variables. Percentage frequencies were calculated by using 
the APL facilities of the IBM 360/67 computer. The variables 
analysed, the categories used to describe each variable, the 
frequencies of responses to each category, and the correspon- 


ding percentage frequencies may be found in Table II (p. 26). 


AGeenedlysisnol Perceprl ons OLeActualmandorre errednbeversoor 
Decision-Making 

The differences between perceptions of actual and pre- 
ferred decision-making were investigated by testing the direc- 
tional hypotheses outlined on page 37 and page 38. The 
hypotheses were tested using the Wilcoxon matched-pairs 
Signed-ranks test. 

The Wilcoxon matched-pairs signed-ranks test. The 
Wilcoxon matched-pairs signed-ranks test is described by 
Siegel (1:p.75) as a nonparametric test applicable for use 
with two related samples. This test uses the relative 
magnitude of differences between pairs as well as the direc- 


tion of differences. The responses to the Decision Level 
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Analysis Questionnaire constitute responses from two related 
samples. One sample consists of the perceptions of actual 
decision-making levels, the other of the perceptions of pre- 
ferred decision-making levels. The two samples were related 
as the actual and preferred response pairs were perceptions 
of the same individual operating under different conditions. 

The Wilcoxon matched-pairs signed ranks test requires 
at least ordinal measurement both within and between pairs. 
One of the assumptions of this study was that the levels of 
decision-making as defined for the study were hierarchical 
in nature. The acceptance of this assumption permits the 
responses regarding these levels to be considered as ordinal. 
This satisfies the requirements of the Wilcoxon test. 

According to Siegel (l:p. 79), when the sample size 
is larger than twenty-five, it can be shown that the sum of 


ranks (~), is practically normally distributed with 


Mean = Hp = tt 
and standard deviation = oo = eine) ened 
Therefore: 
of 
T = Up T - niet A ia 
ae ee = ° 
oo (N+1) (2N+1) 
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and is approximately normally distributed with zero mean and 
unit variance. The probabilities associated with the occur- 


rence of the null hypothesis may be thus found by comparing 
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the value of z obtained from formula 5.5 to a table of prob- 
abilities associated with the values as extreme as observed 
values of z in the normal distribution (Table A on page 247 
of Siegel). 

Siegel further states: The power-efficiency of the 
Wilcoxon matched-pairs signed-ranks tests approaches 95% of 
ehatver=cthe~ t-test. (hepy 76) 

The analysis of responses using the Wilcoxon test 
was accomplished by using a modified computer program NP§@5 
for large samples available through the Division of Educa- 
tional Research Services. The findings of this analysis are 
described in Chapter V. A summary of the probabilities 
associated with each of the hypotheses tested by the Wilcoxon 
method may be found in Table IV (p. 46). The hypotheses were 


tested at the 0.05 level of significance. 


AnvAnalysis of the Relatzonships between the Personal and 
School Variables and Perceptlons of Actual and Preferred 


Levels of Decision-Making 
The analysis of the relationships between personal 

and school data and the perceptions of respondents regarding 
actual and preferred levels of decision-making was undertaken 
in order to discover whether or not such variables as speci- 
fied On page 27 Had*an effect on “the perceptions of “respon- 
dents regarding the decisions considered. The null hypothesis 
that perceptions of actual and preferred levels of decision- 
making are independent of the specified personal and school 


variables was tested for each item. Once again, a nonpara- 
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42 
metric statistical test was employed, namely, the chi square 
test for independent samples. (l:p. 175) The chi square test 
was used to test the independence of the responses regarding 
the perceptions of actual decision-making levels and each of 
the specified personal and school variables in turn. The 
same method was then used to test for the independence of 
preferred decision-making levels and the personal and school 
Variables. Since only nominal data are required: for: chi 
Square, this is an appropriate test for the data collected 
in this study. For each of the personal or school variables, 
the categories constituting the possible values for any 
variable were mutually exclusive, thus the samples were 
independent. The requirements for the chi square test were 
therefore met. 

The data for this study were analysed using program 
NP@9 available through the Division of Educational Research. 
The probabilities that chi square values obtained are due to 
chance may be found in Appendix C. The findings of this 


analysis are found in Chapter V. 


An Analysis of the Degrees of Personal Participation Preferred 
by Teachers and Education Students Surveyed 


The analysis of the preferred degree of participation 
in the decision-making process was limited to a consideration 
of the perceived preferences of those persons surveyed who 
indicated that they were either (1) classroom teachers or (2) 
students in the Faculty of Education on a full-time basis. 


The analysis was limited to the following two procedures. 
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First, a description of the response patterns for each item 
was given for the teachers and students surveyed. Second, a 
comparison of the responses of teachers and students was made 
using chi square. The results of this analysis are presented 


in (Chapter V. 


An Analysis of the Response Patterns, for Groups) Nine and Ten 


The analysis of responses made by members of the group 
of Alberta university instructors (group nine) and the group 
of selected officials of the Alberta Department of Education 
(group ten) was limited to a summary of the frequencies and 
percentage frequencies of responses for these groups. These 
data were included so as to serve as a basis for possible 
comparison with other groups included in the study. The 


results of this analysis are presented in Chapter V. 
IIIT. SUMMARY OF CHAPTER IV 


In this chapter the hypotheses tested in the study 
were outlined. A rationale was presented for the use of 
directional hypotheses used. The methods of data anlaysis 
were outlined. The description of five types of analysis 
undertaken in this study was presented. The choice of 
statistical tests was justified and the procedures followed 


in the analyses were explained. 
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CHAPTER V 
FINDINGS OF THE STUDY 
ls INTRODUCTION 


In this chapter the findings of the study are summar- 
iZeG@s, }the four sub-problems as outlined in Chapter Jare 
dealt with an®turn. “A general’ description of the findings 


retated to each sub-problem is. given. 
II. FINDINGS RELATED TO SUB-PROBLEM ONE 


Sub-problem one was to determine the extent of differ- 
ences, if any, between respondents' perceptions of actual 
decision-making levels and preferred decision-making levels 
for the decision items specified by the study. As indicated 
in Chapter IV, the Wilcoxon matched-pairs signed-ranks test 
was used for this purpose. A summary of the response frequen- 
cies for each of the items, the values of z scores, and 
probabilities obtained from this analysis may be found in 
Table IV. The corresponding percentage frequencies for these 
responses may be found in Table V. For the purposes of this 
analysis only those respondents included in groups one through 
eight as described in Chapter III were included. 

In general, the results of this analysis indicated 
strong support for the directional hypothesis tested. The 
hypothesis was that the distribution of responses regarding 


the perceptions of the level at which the decision should be 
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made, places the decision-making at a level closer to the 
classroom than that at which the decision is perceived to be 
actually made. 

As indicated in Table IV (p.46), the Wilcoxon test indicated 
a strong significant difference between the perceptions of 
actual and preferred decision-levels for each of the fifteen 
deems specified for the study. Im no case was the probability 
for the indicated differences occurring by chance greater than 
0.05. In all but three cases, the probability of differences 
occurring by chance was less than 0.0001. Of the three items 
whose probabilities fell above this level, one was less than 
0.001, while the others were less. than 0.04. These results 
would seem to indicate decided differences between the per- 
ceptions of actual and preferred levels of decision-making 
for each of the fifteen items. 

In addition to indicating distinct differences between 
perceptions of actual and preferred levels of decision-making, 
the analysis indicated that in each case the preferred level 
of decision-making was perceived as closer to the level of the 
classroom than that of the actual level of decision-making. 
The modal decision-making levels for both actual and preferred 
responses are illustrated in Table VI. The results indicated 
different levels of decision-making considered appropriate 
for different kinds of decisions. There was a strong indi- 
cation of a desire on the part of respondents to prefer the 
decision-making for each of fifteen items at a level at least 


as close to the classroom as that at which they perceived the 
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TABLE Vi 


MODAL LEVELS OF ACTUAL AND PREFERRED DECISION-MAKING 


a sss 
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Perceived Levels of Decision-Making 


Decision Item 


Actual Preferred 
1. Textbooks province school or system 
2. Aids classroom classroom 
3. Abstractness province classroom 
4, Evaluation system school 
5. Non-Graded system school 
Onc i bs school school 
cine province school 
8. Adoption system school 
See FE reld [rip classroom classroom 
10. Workbooks system classroom 
ie Sell. Gulac province school 
U2. Daisce, Approach classroom classroom 
13. Problems province classroom 
14. Adm. Age province system 
L527 eoec., Language system school 
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50 
decision made. For all but four of the fifteen decisions the 
preferred level of decision-making was at least one level 
closer to the classroom than was the actual decision-making 
level. In these four cases the number of respondents selec- 
ting a particular level as the modal preferred level was 
greater than the number selecting that level as the modal 
actual level. 

As indicated in Table IV (p. 46), the decision 
regarding the selection of teaching aids was perceived as a 
classroom decision by 267 respondents while 313 respondents 
preferred the decision made at the level of the classroom. 
For the decision regarding the determination of the skills 
necessary for proficiency in reading and writing, the results 
were Similar. The school level was the modal level for both 
actual and preferred responses. There was, however, an 
increase in the number of respondents indicating the school 
level as the actual level. In all 125 respondents indicated 
that they perceived the decision to have been made at the 
school level, while 161 respondents indicated that they would 
have preferred the decision to have been made at the school 
level. For the item regarding the decision on whether or not 
tominclude a field trip as a part. of a Course, OL study, the 
results indicated the same kind of reaction. Both the actual 
and preferred levels of decision-making were perceived as the 
classroom level. While only 131 respondents indicated that 
they felt the decision had actually been made at that level, 


245 respondents felt that the decision should preferably have 
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been made at the level of the classroom. The fourth decision 
item for which the actual and preferred decision-making levels 
were perceived as the same by a plurality of respondents was 
the decision regarding the use of the discovery approach in 
the teaching of science. While the classroom level was the 
modal level for both the actual and preferred decision-making, 
169 respondents selected this level as the actual decision- 
making level while 262 respondents indicated a preference for 
the decision to have been made at the level of the classroom. 

While, as indicated above, there were four decisions 
for which the actual and preferred decision levels were per- 
ceived as the same, there were also six items for which the 
preferred decision-making level was one level closer to the 
classroom than was the perceived actual level. In addition, 
there were three items for which the preferred level was two 
levels closer to the classroom level than was the actual level, 
and two items for which the preferred level was perceived as 
three levels closer to the classroom than was the perceived 
actual level. The last two items are worthy of mention. For 
the decision regarding the abstractness of content for an 
elementary mathematics course, 117 respondents perceived the 
decision to have been made at the level of the province while 
143 respondents felt that this decision should have been a 
classroom level decision. For the decision regarding the 
kinds of mathematics problems pupils were taught how to 
solve the result was similar. Of the 342 responses to this 
item, 122 respondents indicated that they perceived this 


decision to have been made at the provincial level while 168 
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of these respondents indicated that they would have preferred 
this decision to have been made at the level of the classroom. 
tt was noted that for none of the fifteen items was the provin- 
cial level the modal preferred decision level. 

In summary, the above findings indicate that the res- 
pondents to this study perceived a desire for a shift of the 
decision-making regarding the items specified for this study. 
There were strong indications that respondents preferred the 
decisions specified for this study to have been made at a 
level as close or closer to the classroom than that at which 
they were perceived as actually having been made. The findings, 
therefore, support the directional hypotheses tested by this 


analysis. 
Ill. FINDINGS RELATED TO SUB-PROBLEM TWO 


Sub-problem two was to compare groups categorized 
according to specified personal and school variables, in 
order to determine the relationship between such variables 
and the perceptions of actual and preferred levels of deci- 
sion-making for the decision items specified by this study. 
Once again, only those respondents who were members of groups 
one through eight were considered for the purposes of this 
analysis which was accomplished using chi square tests as 
described in Chapter IV. 

The variables according to which respondents were 
categorized included the personal variables age, sex, teaching 


experience, administrative experience, Portal training ys: mens tel 
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53 
status, teaching level, and present position. In addition 
the school variables, school size, and school district type 
were considered. Finally, respondents were categorized 
according to their responses regarding the allocation of 
their primary loyalty, the source of most of their intellec- 
tual stimulation, and the degree of acquaintance they per- 
ceived as having with professional colleagues. 

intgeneral, thectindingsseor éthislanalysisnindicated 
a greater dependence on the above variables for perceptions 
of actual decision-making levels. That is, there was more 
support for the null hypotheses that the perceptions of 
preferred decision-making levels were independent of the 
specified variables, than there was for the null hypotheses 
that the perceptions of actual decision-making levels were 


independent of the specified variables. 


Findings Regarding Actual Decision Levels 


With respect to the perceptions of actual decision- 
Making £or the fifteen items specified for this study a total 
of 185 tests of independence were conducted. The null hypo- 
theses that. the perceptions of actual decision-making levels 
were independent of the specified personal and school vari- 
ables was tested at the 0.05 level of significance. As 
indicated in Chapter IV, chi square tests were used. The 
probabilities associated with chi square for each of the 
tests of independence may be found in Appendix C. “in all 
there were eighty-five tests for which the null hypothesis as 


elated above was not accepted, On the basis of this: analysis 
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the most important variable upon which the perception of 
actual decision-making levels depended was the present posi- 
tion of the respondent. That is, whether he was a prac- 
ticing teacher, or an education student. Variables such as 
allocation of primary loyalty, sources of intellectual 
stimulation, and perceived degree of acquaintance with profes- 
Sional colleagues, were found to be relatively unimportant as 
far as determining perceptions of actual decision-making was 
concerned. A more detailed analysis of the effect of each 

of the specified variables follows. 

Age. For the puposes of this analysis respondents 
were placed into one of three age categories, under twenty- 
five, twenty-five to forty-four, and forty-five or over. 
These age categories were selected by the researcher as 
examples of a lower age group, a middle age group and an 
older group. It was assumed that the above categories were 
appropriate for this study. Eight of the fifteen decisions 
specified by this study produced significant differences 
when respondents were categorized by age. These decision 
items are included in Table VII. Table VII also includes 
the percentage frequencies of responses for each of the three 
age categories as specified above. In addition, the probabil- 
ity of the obtained value of chi square for each appropriate 
test of independence is given. The findings indicated no 
systematic occurrences of the differences. 

Sex. The responses of individuals with respect to 


their perceptions of actual levels of decision-making were 


be 7), | 
— to motiqoots sis dotdw nogs oldstisv jas3xoqme : : 
~beaog taseetdq sdt asw bebneqeb eleval pitino teLoek 
sosxq 6 asw ond rsitedw ,at ted? SL oieueee i 
es pve ealdbitsV .tnShusea notdsouhe as 19 redosed pakokt Ds 
feutosiflesai to esc1voa ,ysleyol yrsmtig to sertebetie ™ 
-astoxrg dtiw constnisupos to sesgipeb bevisesisgq pris  sobtetlomide. 
es jassiogminu ylsvitslet ed oF bavolt Susw ,esupssilos fsnote it 
asw paidem-noletoeb Isusos to asoltqesis” oiinimisseb es x82 | 

foss to soeite edt to eievisns belisteb siom A ~benmmeonep 

.ewolfot aefdsiysv betitoesge) aig Zo: 

etinebnogee: eleyfsns eidt Yo aszoquq sit 10% -SpR 1 58 
-yjasws s9ebnu ,eskiopatso sps seins to sno otnt bovstg aaew 
.tevo 10 oviit-yorot has ,1xvol-yiitot od svii-yInews vows? : 

es tenorssest soit yd hotoelse sisw eatropsdsa eps seeniTt 

as bors aquexp sps sibbim s ,quoup sps zewol & to seiqusxe 
sisw esiitopstss svods sdd jst bemvees easw Jt .quoemp 19bLo 
Bitiotaineb asstiii sdz io ddpil .ybute aids sz0F ee 


@evasisiiib tnspittapie beouborq ybute end? yd betticegs. 


them. 
motetosh seefT .sps yd besizopeiso sisw esnebnogeex aeiw : 
Bie) La 


sebulont oals IIV sidsT .1IV oldsT ni bebuloni sts pre 
esid3 eft to dose 1z0t asenogas:x to esinnaype1t sensnenieg a? m~ 


~Lidsdozg eds ,moisibbs nil .svods bstiisesqe es estxopesse ae 7 


etptigezgags ross tot sisupe rho to suisv benissdo eds x0 
ont betsorbai epaibait sdAT 


31S) 


000°0 


000°0 


000°0 


GeO “6 


C00 740 


O00 


O30 a0 


T00°0 
ztuo FO 


66e Ss 


67°6 


67° 6 


67°6 


6ST 


67° 6 


GSC 


CSE 
S0°O 


8° UC 


AFTTTA TeoT#TAO -TUO 


-eqoid 


CC OSS 


Y 8Ve 


v GSS 


v VVe 


OVE 


v 667e 


9° GEVe 


2 LV se 


JP N 


tO) 
wo oO) 
9) te 


o 


e © 
i Mo) ta UG) Me) Ta) ie) 


CORGOEGN 


N 


iQ) tee) Ss [hs (ep) {e8) (99) (a9) 


STSAeT 


Sect 
Lape C 
Ca liv. 
ORCC 
ORES 
Lao V. 
NS 

Geol 
Cv 
meow 
ley as 
OLG 
Les 

Geet 
OL 

Emo 
Secv, 
98. 
LOL 
come L 
Cae 


Levc 
cmce 
8 0E 
eee 
Vaev 
Vale 


woor 
eouTAorg weysksS TooyoS -sset{o 
UTYEW-UOTSTOSeq Ten joy 


SC 


Sc 


S16 


SC 


KG 


SHG 


SK 


AG 


SV. 
ViV=esc 
zepug 


+ GP 
VV-SC 
Tepun 

+ GP 
VvV-SZ 
Tepuyn 

+ G7 
VV—-GSC 
Tepuy 

+=S7 
VvV-SC 
Aspuyn 

+ GP 
Vivier sic 
LSpug 

+ G7 
OG 
Tspuyn 


-eGiy. 
VVSSC 
zepun 


Azobe red 


aby 


8S 
L8T 
S07 


8S 
93" 
VOT 


6% 
68T 
SO 


LS 
[op 
OT 


9S 
986 
SOt 


IS 
Load 
SOT 
28 
99a 
SOV 


9S 
Esa 


oby ‘wpy' rT 


SYOOQYIOM* OT 


Atal PROTA 6 


uotzdopy* g 


STITHS’9 


PSPpetD-UON'G 


UOTIENTCAT’ FP 


VOT sseuqzoerzqsqy’¢ 


U 


WET UOTSTOSq 


Se) 


aOV OL ONICHOOOV GaZIYODELVYO AaHM SLNAHGNOdSdY NAHM 
DNAYATAIG ATLNYOIAINSIS GNNOA SHSNOdSHY AO SHIONENOEYA ADVLINAOUAd 


ITA dATaVL 


Myo mow mM 
a) 


UVUnrmraAawnr ONownns 
. . . * . 

oon Ob 

MAR HRM 


8.5 & SBE 


fae SS . ee £.8 
0.28 
y<eQe 


e 


O4n oon nT Pr Ah 
MMe MAQ’ wwy V-I-tl OH 


. . 


* . 
baie PMY 


*’ 


A ee On oe 


axloodtxoW.0 1 


opA .mbA, BL 


vilievan Siew 


- 


vty ayy 


56 


found to be significantly different when respondents were 
categorized according to sex for eight of. the fifteen items. 
These decision items are included in Table VIII. Table VIII 
also includes the percentage of frequencies of responses 
regarding these eight decision items, and the values of the 
probability of the observed chi square is included. The 
findings indicated that male respondents perceived a level 
of decision-making closer to the classroom than did female 
respondents. 

Teaching experience. Respondents were categorized 
into three groups for the purpose of this analysis. Category 
one included those respondents who had indicated no teaching 
experience. Category two included those respondents who had 
indicated from one to ten years of teaching experience. The 
third category included those who indicated eleven or more 
years of teaching experience. Of the fifteen decision items 
considered, the perceptions of actual levels of decision- 
Making were found different in nine cases. » A ‘summary of: the 
percentage frequencies of responses for these nine items, as 
well as the probabilities of chi square for these items may 


be found in Table IX. The findings indicated no systematic 


differences. 

Administrative experience. Respondents were categor- 
ized into two groups for the purposes of this analysis. One 
group consisted of those respondents who had indicated no 
administrative experience while the second group contained 


respondents who had indicated some administrative experience. 
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The findings of this analysis were that three of the fifteen 
decision items produced responses which indicated differences 
according to the administrative experience of respondents. 
The percentage frequencies for these three items and the 
values of the probability of chi square are presented. in 
Table X. The findings indicated no consistent nature for 
the differences. 

Number of years of teacher education. When respon- 
dents®were categorized according to the number of years of 
teacher education, the responses for nine items indicated 
differences. Three categories of teacher education were 
used for this analysis, namely, one year, two to three years, 
and more than three years. The findings related to the nine 
items for which responses were dependent upon the amount of 
teacher training of respondents may be found in Table XI(p.58). 
Included in Table XI are percentage frequencies of responses 
for each of the nine items and the corresponding values of 
the puobabi lity Of Chi square for these items. “Once again, 
no consistent pattern of differences was in evidence. 

Marital Status. For the purposes of this analysis, 
only two categories of marital status were considered, namely 
single and married. Those respondents who indicated that 
they were divorced, widowed, or separated were included an 
the single category. It was recognized by the researcher 
that such a categorization has distinct limitations and that 
other methods of categorization would have been equally 


appropriate. it was assumed however, that since there were 
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64 
few respondents (fourteen) who had indicated a Marital status 
other than married or single, no appreciable contamination of 
categories occurred by the use of the above method. Five 
items were found to exhibit significant differences when 
respondents were categorized according to marital status. A 
summary of the findings regarding these items may be found 
in Table XII. In the cases of four of the five items findings 
indicated that respondents classified as married perceived 
the decisions to have been made at a level closer to the 
classroom, than that as perceived by the single respondents. 
For the item concerning the problems to be taught, the oppo- 
Site direction of differences was indicated. 

Teaching level. Two levels of teaching were considered 
for this analysis. Respondents were categorized as either 
elementary teachers or as secondary teachers. Respondents 
were Classified as elementary if they had indicated the ele- 
mentary level as their actual or intended level of teaching. 
Respondents who indicated the secondary level as their actual 
or intended level of teaching were placed in the secondary 
category. Those respondents who had indicated a level other 
than elementary or secondary were eliminated from this analy- 
sis, Teaching level was found to produce Significant differ- 
ences regarding perceptions of actual decision-making levels 
for eleven of the fifteen decision items. Percentage frequen- 
cies of responses and chi square probabilities for items sig- 
nificantly affected by the teaching level of respondents may 
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68 
admittance age, those indicating the secondary level per- 
ceived a level of decision-making closer to the classroom 
than did those categorized as elementary. 

Present position of the respondent. The present posi- 
tion of the respondent, whether he was a teacher or an educa- 
tion student, was found to produce differences in perceptions 
of actual decision-making levels. Table XIV includes a 
summary of the twelve items for which the responses were 
found to be different when respondents were categorized 
according to position. Included in Table XIV are the per- 
centage frequencies of responses for these items and the 
values of chi square probabilities for these items. For this 
analysis respondents who had indicated that they were students 
were so categorized while respondents who had indicated their 
status as either school level administrators or classroom 
teachers were categorized as teachers. Respondents who had 
indicated a status other than those described above were 
eliminated from this analysis. 

The findings indicated no consistent direction of 
differences when respondents were categorized as students or 
teachers. For decisions regarding aids, abstractness, non- 
graded system, skills, discovery approach, and admittance age, 
teachers perceived a decision level closer to the classroom 
than did students. Students perceived a decision level 
closer to the classroom than did teachers for the decisions 


regarding time, adoption, field trip, workbooks, CurbicuLum 


guide, and problems taught. 
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School size. Those respondents who were teaching in 
a school at the time of this investigation were asked to 
indicate the size of school in which Lheye taugntt) School 
Size was determined by the number of teachers in the school. 
For the purposes of this analysis two sizes of school were 
considered: small schools were considered as those having 
eighteen or fewer teachers and large schools were considered 
to employ nineteen or more teachers. The responses to six 
of the fifteen specified items were found to have been dif- 
ferent according to the size of the school in which respon- 
dents taught. Tabie XV includes the percentage frequency of 
responses and the value of the probability for chi square 
for these six items. In general the findings indicated that 
those respondents categorized as teaching in large schools 
perceived levels of decision-making closer to the classroom 
than did respondents from small schools. In only one case, 
the decision regarding textbooks, was the opposite direction 
of differences evidenced. 

Type of school district. Those respondents, who were 
employed bya school district atthe) time? or dataj collection, 
were asked to indicate whether they were teaching in an urban 
or in a rural district. Response patterns for these individ- 
uals indicated that eight of the fifteen items specified for 
this study produced significantly different responses accor- 
ding to the type of school district in which the respondents 
taught. A list of these items, together with “the: corres- 


ponding percentage frequencies of responses and the values 
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of the probabilities for chi Square, may be found in Table 
XVI. For all but the decision regarding abstractness of 
content, urban respondents perceived levels of decision- 
making closer to the classroom than did rural respondents. 
For the decision regarding abstractness, the rural respon- 
dents perceived the decision as having been made at a level 
Closer to the classroom than did urban respondents. 

Loyalty. Respondents employed by a school district 
were asked to indicate whether their primary loyalty was to 
their own school district, or to the profession at large. 

The categorization of respondents according to their responses 
concerning allocation of primary loyalty produced differences 
in the case of only one item, that of the time spent on a 
subject. The response pattern for this item may be found in 
Table XVII. The findings were that those respondents who 

had indicated an allocation of primary loyalty to their school 
district perceived that the decision regarding the time spent 
on a subject had been made at a level closer to the classroom 
than did respondents who had indicated a primary loyalty to 
the profession at large. 

Source of intellectual stimulation. Respondents emp- 
loyed by a school system were asked to indicate whether the 
Source of most of their intellectual stimulation came from 
professional colleagues from outside theim districo™ or from 
professional colleagues from within their own district. Two 
of the fifteen decision items produced response patterns 


which were significantly different according to respondents' 
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76 
sources of intellectual stimulation. Table XVII (Date) 5) 
includes percentage frequencies of responses for these two 
items and states the corresponding value of the probability 
for chi square. The findings showed that those respondents 
who had indicated their primary source of intellectual stimu- 
lation as coming from outside the school district placed the 
level of decision-making for the decision regarding abstract- 
ness of content closer to the level of the classroom than did 
those respondents who had indicated the primary source of 
their intellectual stimulation as from within the district. 
For the decision concerning the use of the discovery approach 
the direction of differences was found to be opposite. 

Number of professional acquaintances. Respondents were 
categorized according to whether they perceived themselves as 
having few or many professional colleagues within their dis- 
trict with whom they were acquainted. Three of the fifteen 
items specified for this study indicated responses which were 
found to be different when respondents were categorized 
according to this variable. Table XVII (p. 75) includes the 
percentage frequencies for these items as well as the corres- 
ponding value of the probability of chi square for each of 
these items. For the items evaluation, non-graded system, 
and curriculum guide, the findings indicated that those 
respondents who had perceived themselves as having many 
professional colleagues within their district felt thac these 
decisions had been made at a level closer to the classroom 


than that perceived by respondents who had indicated few 
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professional colleagues. 


Findings Regarding Preferred Decision-Making Levels 


The findings bearing upon sub-problem two insofar as 
preferred levels of decision-making were concerned indicated 
a much stronger agreement among respondents than did the 
responses for actual decision-making levels. There were, 
however, certain variables such as the number of years of 
teaching experience and the present position of the respon- 
dent for which were found many differences regarding percep- 
tions of preferred levels of decision-making. Variables such 
as age and teaching level were also important while variables 
such. as: marital status, loyalty, source of intellectual 
stimulation, and degree of acquaintance with professional 
colleagues were found to be relatively unimportant in this 
regard. A detailed presentation of the significant findings 
related to each of the personal variables specified for this 
study follows: 

Age. Significant differences were indicated for six 
decision items when respondents were categorized according to 
age. Table XVIII summarizes these six items along with the 
percentage frequency of responses to each of the items and 
the value of the probability of chi square for each of the 
significant tests. No consistent pattern of differences was 
indicated by the findings. 

Sex. When respondents were categorized according to 
sex, differences were observed for four of the fifteen items. 


The data concerning these four items may be found in Table XIX. 
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Included in this table are the percentage frequencies of 
responses for each of the four items as well as the corres- 
ponding values of the probability of chi square for these 
items. In all four cases males were found to have perceived 
a preferred level of decision-making closer to the classroom 
than had females. 

Teaching experience. The findings indicate that the 
responses for seven items of the fifteen were significantly 
different depending upon the teaching experience of respon- 
dents. These items are listed in Table XX. Also included 
in Table XX are the percentage frequencies for each of these 
seven items as well as the values of the probabilities of 
chi square for the tests conducted for these items. The 
findings indicated that for the itmes pertaining to textbooks, 
non-graded system, skills, and field trips, those respondents 
having no teaching experience favored a decision level closer 
to the classroom than did other respondents. For the item 
workbooks, those respondents who had from one to ten years of 
teaching experience favored a decision level closer to the 
classroom than did those respondents who had no teaching 
experience. For the items concerning admittance age and the 
teaching of a second language, those respondents who had no 
teaching experience favored a decision level further removed 
from the classroom than did other respondents. 

Administrative experience. When respondents were 
categorized according to administrative experience perceptions 


of preferred decision-making levels were found to be signifi- 
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32 
cantly different in four of the fifteen cases considered. 
Respondents were classified into one of two groups. Those 
who had indicated no administrative experience were placed 
in one group and those who had indicated some administrative 
experience were placed in a second category. A summary of 
the percentage frequencies of responses and the values for 
the probability of chi square for these four items may be 
found in Table XXI. The findings indicated that for the 
items concerning skills, time, admittance age, and a second 
language, those respondents who had some administrative 
experience had indicated a preference for these decisions 
to have been made at a level closer to the classroom than 
had those respondents who had no administrative experience. 

Number Joh years of teacher education. Respondents 
were categorized into three groups. Those respondents, who 
indicated one year of teacher education, were placed in the 
first group. The second group included all respondents who 
had two or three years of teacher training. Those respon- 
dents with four or more years of teaching education were 
Includeasinm the third group. ‘Seagnigicane, difierences: were 
found for three of the items specified. The percentage 
frequencies of responses for these three items and the 
corresponding values for the probabilities of chi square may 
be found in Table XXII. The findings showed that for the 
item concerning non-graded system, respondents who had one 
year of training preferred the decision to have been made 


further from the classroom than did other respondents. For 
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85 
the item related to the adoption of a science program a level 
closer to the classroom was favored by those respondents who 
had four or more years of training over those who possessed 
fewer than four years of training: 

Marital status. Only two of the fifteen items selec- 
ted for this study had responses for which differences were 
found when respondents were categorized according to marital 
Status. Respondents were classified as either single or 
married; divorced, separated, and widowed status being included 
in the single category. The percentage frequencies of res- 
ponses and the corresponding values of the probability of 
chi square for the two significant items may be found in 
Table XXIII. For the items admittance age and the teaching 
of a second language, the findings suggest that respondents 
classified as singie tended to prefer the extremes of the 
classroom and province more than did the respondents who were 
Married. 

Teaching level. Respondents were categorized as either 
elementary teachers or secondary teachers. The findings 
showed significant differences when respondents were so classi- 
fied for five of the items tested. A summary of the percen- 
tage frequencies and the values of the probabilities of chi 
square for these five items appears in Table XXIV. For the 
items concerning textbooks, time, adoption, curriculum guide, 
and problems taught, respondents categorized as secondary 
indicated a preference for the decisions to have been made at 


levels closer to the classroom than those preferred by 
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respondents classified as elementary. 

ExeSent position of the respondent. Respondents were 
categorized as either teachers or education students. The 
findings suggest that perceptions of preferred levels of 
decision-making were affected to a large degree by the nature 
of the position held by the respondent. Of the fifteen 
decision items investigated by the study differences were 
indicated in seven cases. A summary which includes the per- 
centage frequencies for these seven items and which states 
the corresponding values of the probability for chi square 
may be found in Table XXV. For six of these items respon- 
dents classified as students perceived a preferred level of 
decision-making closer to the classroom than did respondents 
classified as teachers. For the item admittance age the 
differences were opposite. Student respondents perceived 
the preferred level of decision-making as further from the 
classroom than did respondents categorized as teachers. 

School size. Table XXVI presents the percentage 
frequencies for responses to three items regarding the level 
at which decisions preferably should have been made. These 
items were found to produce differences when respondents were 
categorized according to the size of the school in which they 
taught. Small schools were considered to be those employing 
eighteen teachers or fewer and large schools were those emp- 
loying more than eighteen teachers. Only those respondents, 
teaching in a school system at the time of data collection, 


were asked to respond for the purposes of this analysis. The 
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91 
findings showed that for the items COncerning adoption of: a 
Science program, the organization of. a curriculum guide, and 
the selection of problems taught, those respondents who were 
teaching in large schools preferred levels of decision-making 
closer to the classroom than did respondents who were teaching 
in small schools. 

School district type. Those respondents who were 
teaching in awchool districteat the time of!data collection 
were categorized into two groups. The first category included 
all respondents teaching in an urban school district while the 
second included all respondents teaching in a rural school 
district. The null hypothesis that respondents' perceptions 
of preferred levels of decision-making were independent of 
the type of school district in which respondents teach was 
rejected for five of the fifteen specified decision items. 

A summary of these five items, along with the percentage 
frequencies of responses and the values of the probabilities 
of chi square may be found in table XXVII. For the item con- 
cerning abstractness of content, the findings indicated that 
rural respondents were more inclined to select the classroom 
or provincial levels than were urban respondents. For the 
decision about a non-graded system, urban respondents indi- 
cated the school level as the modal preferred decision level 
whereas the respondents classified as rural were undecided, 
indicating both the school and system levels as appropriate. 
The decisions regarding adoption, field trip, and a second 


language, produced differences which showed that urban 
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respondents perceived preferred levels of decision-making for 
these items which were closer to the classroom than were the 
levels perceived by rural respondents. 

Loyalty. Respondents teaching in a school district 
were categorized according to their perceptions of the allo- 
cation of their primary loyalty. One category consisted of 
those who felt that their primary loyalty was to their local 
school district. The other, consisted of those respondents 
who felt their @primarySiloyalty was to the teaching profession 
at large. The null hypothesis that respondents' perceptions 
of preferred decision-making levels was independent of the 
allocation of respondents' allocation of primary loyalty was 
Supported in each of the fifteen tests attempted. The 
findings of this study thus showed no significant differences 
among respondents' perceptions of preferred decision-making 
levels when respondents were categorized according to the 
alwdocataon Of Ehear ipriamary loyalty. 

Source of intellectual stimulation. Respondents were 
asked to indicate whether they felt that they derived most 
of their intellectual stimulation from professional colleagues 
from outside their own school district or from within their 
own school district. For two of the fifteen decision items 
specified, significant differences were observed. The per- 
centage frequencies of responses for these two items and the 
corresponding values for the probability of chi square may be 
found in Table XXVIII. The findings suggested that for the 


decision regarding skills, those respondents who had indicated 
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95 
the source of their intellectual stimulation as within their 
district tended to place the decision-making at a level 
closer to the classroom than did respondents whose source of 
intellectual stimulation was from outside the district. For 
the item concerning the age at which pupils were admitted to 
school, those respondents whose source of intellectual stimu- 
lation was from outside the district tended to perceive a 
decision level closer to the classroom than that perceived 
by those whose intellectual stimulation came from within the 
GLSELIGE? 

Number of professional acquaintances. When respondents 
were categorized according to whether they perceived them- 
selves as having few or many professional acquaintances in 
their school district, differences were found only for the 
item concerning a non-graded system. The percentage frequen- 
cies for this item may’ be found in Table XXVIII (p. 94). The 
findings showed that respondents who perceived themselves as 
having many professional acquaintances within their district 
indicated a preference for the decision to have been made at 


a level closer to the classroom than did other respondents. 


Summary 


The findings related to sub-problem two have been 
summarized above. The findings indicate variable degrees of 
differences among the responses respecting actual and pre- 
ferred decision-making levels when respondents were categor- 
ized according to the presonal and school variables outlined 


above. In general, perceptions of actual decision-making 
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96 
were more affected by the specified personal and school vari- 
ables than were perceptions of preferred decision-making 
levels. The most important variables associated with the 
perceptions of actual decision-making levels were the present 
position of the respondent, teaching experience, and number 
of years of teacher training. Those variables upon which 
differences in perceptions of actual decision-making levels 
depended moderately were: age, school district type, and 
school size. Those variables, which were found to have 
little association with differences in the perceptions of 
actual levels of decision-making, were: marital status, 
administrative experience, number of professional acquaintances, 
primary source of intellectual stimulation, and the allocation 
of respondents' primary loyalties. 

For many items respondents' perceptions of preferred 
decision-making levels were found to be different when respon- 
dents were categorized according to present position, teaching 
experience, age, teaching level, and the type of district in 
which the respondent was employed. Some differences in 
perceptions were evidenced when respondents were categorized 
according to sex, administrative experience, teacher training, 
and school size. Categorization of respondents according to 
variables such as marital status, source of intellectual 
stimulation, number of professional acquaintances, and allo- 


cation of primary loyalty produced few differences. 
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IV. FINDINGS RELATED TO SUB-PROBLEM THREE 


Sub-problem three was to describe the degree of per- 
Sonal participation which those teachers and students in 
education surveyed would prefer to have with respect to the 
decision-making specified for the study. This description 
consisted of two distinct parts. First, a summary of the 
frequencies and percentage frequencies of responses was 
presented. Second, a comparison of teacher and student 
responses was described. This comparison used chi square 
tests of independence in order to identify significant 
differences in the response patterns of students and teachers. 
Once again, the 0.05 level of confidence was accepted as 


sufficient for indicating significant differences. 


& Description rot ithepResponse Patternsrobeleachers fandestudents 
out Ve yedaws thpRespect sto Piliei rn iPrefenred Degree soleRal brcilpa— 
tion in Decision-Making 

Respondents were asked to indicate one of four speci- 
fied degrees of personal participation which they would like 
to have in the decision-making process regarding each of the 
fifteen Adecision jitems «specified ifoncthis study artheetour 
degrees of personal participation considered for this study 
were: (DPyetotal, h\(2)tsharedjm (3 peconsulitatives, and4(4)suno 
participation. These terms are defined in Chapter One. This 
analysis involved the computation of frequencies and percentage 
frequencies of responses for each of the items specified for 


the study. Three distinct computations were made. Pirst;, the 
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98 
Statistics for the total sample (groups one through eight) 
were computed. This was followed by a similar computation 
which included only the responses from those respondents who 
were presently teaching in a school system. Finally, the 
same process was undertaken for all respondents who were 
students in education. 

Table XXIX includes the relevant data regarding the 
total responses from persons included in groups one through 
eight. Table XXX presents the data regarding the teachers in 
the sample, while Table XXXI summarizes the data showing the 
preferred degrees of participation as perceived by education 
Students in the sample. Each of the above tables includes 
the relevant frequencies, percentage frequencies, and the 


number of responses for each item. 


A Comparison of Teachers' and Education Students' Perceptions 
OLUEbelenued= Degrees of Pareicipation in Wecision-Makimg Mor 
SpPeeiit ted Curriculum Decisions 


The null hypothesis that responses concerning preferred 
degrees of personal participation in decision-making were 
independent of the present position of the respondent was 
tested at the 0.05 level of confidence. Chi square tests as 
described in Chapter IV were used. 

The null hypothesis was rejected at the 0.05 level in 
four of the fifteen tests conducted. The findings of this 
study indicate that the selection of textbooks for an elemen- 
tary science course, the decision on the skills required for 


proficiency in reading or writing, the decision on whether or 
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not to go on a field trip, and the decision regarding the 
use of workbooks, produced significantly different response 
patterns from teachers as compared with students in education. 
The findings showed no consistent pattern of differences for 
the four items. In the case of the decision regarding the 
selection of textbooks most of the students (67.1 percent) 
desired shared participation. Teachers were less inclined 
to become involved with 55.2 percent indicating a desire for 
shared participation and 29.9 percent selecting consultative 
participation. For the decision concerning skills the oppo- 
Site trend was indicated. Shared participation was chosen by 
62.1 percent of the teachers but by only 44.2 percent of the 
students. Consultative participation was selected by 24.1 
percent of the teachers and 36.4 percent of the students. 
Students indicated a strong tendency (72.4 percent) to select 
total participation for the decision regarding a field trip. 
Teachers were more divided, 47.5 percent selecting total 
participation and 39.4 percent choosing shared participation. 
With respect to the decision regarding workbooks the main 
differences occurred when 6.6 percent of the teacher res- 
pondents desired no participation as compared with less than 
one percent of the students. The percentage frequencies of 
responses and the value of the probability OL. cha, square) Lor 
each of these four items may be found in Table XXXII. A 
summary of the probabilities for each of the fifteen tests 


of independence attempted may be found in Appendix D. 
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Summary 

The findings related to sub-problem three suggested a 
perceived need by a large majority of respondents to partici- 
pate actively in the decision-making considered for this study. 
The percentage of respondents indicating a desire to have no 
part in the decision-making process was less than ten percent 
for all but two of the decision items. For the decision 
regarding the admittance age of students, the percentage 
of respondents indicating a desire for no participation was 
37.1 percent, In the case of the decision regarding the 
teaching of a second language, the percentage of respondents 
who desired no participation was 15.0 percent. 

Teachers and students in education showed few differ- 
ences as to their preferred participation in the decision- 
making process for the decisions specified for the study. 

By far the most popular degree of participation was of the 
shared type. For seven of the specified decision items 
there was more than a fifty percent response indicating a 


desire for shared decision-making. 
V. FINDINGS RELATED TO SUB-PROBLEM FOUR 


The fourth sub-problem investigated by this study was 
to describe the response patterns regarding actual and pre- 
ferred levels of decision-making for those respondents 
included in groups nine and ten. Group nine consisted of 
selected university instructors while group ten included 


selected officials of the Alberta Department of Education. 
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The nature and characteristics of these groups may be found 
deseribed in Chapter IIT. 

fabVe@gsXelli includes a summary of the frequencies and 
percentage frequencies for responses about actual levels of 
decision-making as perceived by members of the group of 
Selected university instructors. A similar summary of the 
responses of the same group regarding preferred levels of 
decision-making may be found in Table XXXIV. Similar com- 
pilations of data related to the group of education officials 
maysbe found in Tables XXXV and XXXVI. The data associated 
with actual decision-making levels is included in Table XXXV 
while Table XXXVI includes the data relating to perceptions 
of preferred decision-making levels. The inclusion of this 
data makes possible subsequent comparisons between these and 


other groups surveyed. 
VI. SUMMARY OF CHAPTER V 


This chapter served the purpose of summarizing the 
findings)of the study. The findings for each of the four 
sub-problems defined were presented in turn. The findings 
indicated that significant differences existed between the 
perceptions of respondents regarding actual and preferred 
levels of decision-making for those decision-items specified. 
Evidence was presented that the perceptions of respondents 
regarding actual and preferred levels of decision-making 
were associated with the personal and school variables 


investigated. The findings related to sub-problem three 
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shawed a desire on the part of respondents for an active 
participation in the decision-making process related to the 
decisions specified. Some evidence of significant differences 
between the perceived need for participation in decision- 
making by teachers and by students in education was presented. 
Finally, the response patterns for two groups not included in 
the analysis related to sub-problems one, two, or three, were 


presented. 
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CHAPTER VI 


SUMMARY, CONCLUSIONS, IMPLICATIONS, AND 


RECOMMENDATIONS FOR FURTHER RESEARCH 
I. INTRODUCTION 


This chapter presents a summary of the study along 
with a concluding statement. Some of the more important 
implications and questions raised by the study are discussed. 
Finally, several possible approaches for further research are 


posited. 
II. SUMMARY OF THE STUDY 


This study consisted of the analysis of responses from 
the members of selected groups regarding their perceptions of 
actual and preferred decision-making levels for fifteen speci- 
fied curriculum decision items. 

Responses from 393 individuals were included. The 
groups surveyed consisted of the professional staff of a 
southern Alberta county school system, selected classes, of 
undergraduate and graduate students in education at the Univer- 
sity of Alberta, selected university instructors at the 
University of Alberta, and selected officials of the Alberta 
Department of Education. 

Four levels of decision-making and four degrees of 
personal participation in the decision-making process were 


defined. The decision-levels selected were the classroom 
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level, the school level, the system level, and the provin- 
Cial level. The four degrees of personal participation in 
the decision-making process were defined as total pabiici= 
pation, shared participation, consultative participation, and 
no participation. 

Respondents were asked to select both the actual and 
preferred decision-making levels and the preferred degrees of 
personal participation for each of the fifteen decision items 
specified for the study. Data collection was accomplished by 
means of a questionnaire constructed by the investigator. 

One main problem and four sub-problems were defined for the 
study. First, a comparison of the responses about actual and 
preferred levels of decision-making was made using the Wil- 
coxon matched-pairs signed-ranks test. Chi square tests were 
then used to investigate thirteen specified personal and 
school variables and the differences in response patterns for 
actual and preferred decision-making levels. Chi square was 
further employed to investigate and compare the response 
patterns of teachers and education students concerning their 
preferred degree of participation in the decision-making 
process for each of the items specified. Finadiy,ta deScrap- 
tion of the response patterns produced by two groups not 
included in the analyses described above was presented. This 
description consisted of percentage frequencies of responses 
for actual and preferred decision-making levels made by a 
selected group of university instructors andubysa selected 


group of officials of the Alberta Department of Education. 


; | : 
Sif i 


-nivozq ent bas , level motaye edt ,Level Loodve ent ,level 


ai soitsqinisisq Isnoeteq to eeswpeb inp? edt «Level Isto 


~initisq Istot es banitsb stew eesoorg privsmnotetoeb edz 
bas ,acitsqiottxsq svisssinenos coitsqinkyieg Bexsite m0 it5gq 
nolteqgioisisq on 

bre Isutos edt dtod tosise oF betes stsw stasbnogeet 
to aserpsb betxrstexq oft bis elevel patdem-aotetosh herzsiexrg 
aneti noteiosb neestiit sdi to dose 102 motssqtoisisqg Isnoceteq 
yd Ssdetlqmoovos esw aotsosiicoo sis .ybidte eft tot belatosge 
.wotspitesvar edt yd botswesenes stisnnoistesup 6 to ensem 

eft rot beniteb stew emeldo1gq-dye us0ot bas meiderqg alem sad 
bas [suto5 tuods asenoges: oft io noettsqmos & ,Jerl4 -ybuse 
-[iwW ond panies sbsm esw pridem-noletosb to efevel Sexisierg 
sisew etest sisype ind .tes+ einsx-benpie exieq=berlossm noxoo 
bas Ceacaas beitinsaqe Asssiidt stspiseevat oF beew neds 

10% enusdtsq sencaqest nk esoneststitb sid bas eeidsiusy Loofoa 
26w 9usupe 1D .elevel puitsm-aotetosb bsiyetese bas Isugos 
sanoqgest edt exsqmoz Bns sitspiteovat of beyolgqm= xsditiu2 
1fsedt+ parmtsones esnebute ooljsoubs bas etedbssy to eazesseg 
piitdsm-noietiosb eds nit aoLisqinitsizsq 20 sSexupeb ernésiets 
~qiioesb s ,yifsaidi .beLiiosqe emesit oft to oss 202 sesoorg 
ton aquoip owt yd bsouborg eniestisq sanogest ead 26 nole 

aiiT .betageetq esw-svods bedixzoeeb eseylens oft mk bebolond 
esenogesit io estoneupeait spssasoisa io beteienos nottqgixzoeeb 
5 yd ebsm elovel paiAsm=noieiosb bsxxrstetg bas Isetos 102% 
betosise s yd bas exojovitent ytieisviny to quoxp besoatoe 
Moissoubd to Jnemtisqed st1sdLA sit 20 ekstok¥to Yo quoxp 


ve 


+ 


ELS 

The findings of the study indicated significant dif- 
ferences between actual and preferred decision-making levels 
for each of the decision items considered for the study. 
Personal and school variables were shown to have produced 
differences in the responses regarding both actual and pre- 
ferred decision-making levels. The nature of differences in 
responses varied from variable to variable and from decision 
item to decision item. 

Some differences in the preferred degrees of partici- 
pation were indicated when respondents were categorized as 
practicing teachers or students in education. In general, 
there was an indication of a desire for an active participa- 
tion in the decision-making process for all but two of the 


fifteen items specified. 
Die CONCLUSIONS 


The findings of the study suggested strong differences 
in the perceptions of actual and preferred decision-making 
levels for each of the fifteen decision items. One might 
infer perceptions by respondents of a need or desire to move 
the decision-making process regarding these items to a level 
closer to the classroom. Although the provincial level was 
perceived as the modal actual decision-making level for six 
of the fifteen items, in no case was the Provinewal lever 
perceived as the modal preferred decision-making level. This 
would seem to indicate a desire for a substantial decentral- 


ization of the decision-making process with respect to these 
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items. For the items abstractness of content and problems 
taught, the modal actual level of decision-making was per- 
ceived as the provincial level while the modal preferred 
level was perceived as the classroom level. In addition, 
for the items concerning time, workbooks, and curriculum 
guide, the modal preferred level was perceived as two levels 
closer to the classroom than was the modal actual level. 
One might infer a desire for a shift of considerable magni- 
tude with respect to the above decisions. 

The personal and school variables investigated by 
the study were associated with actual decision-making 
responses to a greater degree than for preferred decision- 
making responses. On this finding one might speculate that 
there may be confusion regarding the placement of curriculum 
decision-making responsibility in the province of Alberta, 
and that the findings may indicate actual differences which 
doOnexistibecause of policy sand ‘practice qvariations irom 
school to school and from school system to school system. 
In any case, that there was more agreement among respondents 
with respect to preferred decision-making levels would seem 
to indicate a preferred decision-making structure more accep- 
table to the respondents of this study than that which they 
perceived as the present structure. Thus there were indi- 


Cations that there may have been a relatively common preferred 


decision-making structure, at least as far as the respondents 


to this study were concerned. 


The most important determinant of the response patterns 
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regarding both actual and preferred decision-making levels 
was whether the respondent was a practicing teacher or a 
student in education. However, other variables which were 
found to have a relatively great influence were teaching 
experience and age. Since the student respondents were in 
general, younger and had less teaching experience than did 
practicing teachers, it may have been that the determinant 

of response patterns regarding levels of curriculum decision- 
making was some complex combination of these variables. In 
the case of actual decision-making levels, teaching level, 
formal training, sex, and school district type were shown 

to be relatively important as determinants of the perceptions 
of decision-making levels. School size, marital status, 
administrative experience, number of professional acquain- 
tances, source of intellectual stimulation, and allocation 
of primary loyalty, were found to be of little significance. 
The finding that perceptions of actual decision-making levels 
varied according to the type of school district in which 
respondents taught bears out the statement made earlier 
regarding differential curriculum decision-making practices 
among different systems or schools. 

For perceptions of preferred decision-making levels, 
the present position of the respondent, teaching experience, 
age, teaching level, and school district type were found 
relatively important in determining response patterns. 
Vannables such as)sex;, administrative experience, teaching 


training, school size, marital status, source of intellectual 
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Stimulation, and number of professional acquaintances were 


found to have had little effect on the perceptions of pre- 
ferred levels of decision-making. The allocation of the 
respondent's primary loyalty was found to have had no signifi- 
cant relationship with the perceptions of preferred decision- 
making levels for the curriculum decision items specified. 

Both practicing teachers and students in education 
perceived a desire for active participation in the decision- 
making process regarding the decisions specified. For only 
the items of admittance age and teaching of a second language 
did the percentage of the respondents indicating a desire 
for no participation in the decision-making process rise 
above ten percent of the total responses. That is, ninety 
percent or more of the respondents indicated a desire for 
either total, shared, or consultative participation. The 
above findings indicate a desire to increase the role of 
the teacher in the decision-making process. The shared type 
Of participation. was by far the most. popular degree of 
personal participation insofar as the respondents to this 
study were concerned. More than thirty-five percent of the 
respondents indicated this type of participation as desirable 
for each of the decision items specified with the exception 
of the items regarding admittance age and teaching of- a 
second language. 

In general, it may be inferred that respondents sur- 
veyed for this study indicated a desire foreansinereasedyrole 


for teachers in the curriculum decision-making process. This 
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conclusion supports the findings of McBeath (3), Simpkins 
(4)7 Masse (2); and the opinion of*Clarke- who ctatad : 

The road to professionalism for teachers in Alberta 
will be marked bY). 25. loud protests over what the 
professional teacher regards as unsound educational 
decisions, Strong criticisms of educational decisions 
in which teachers did not participate, and which they 
do not like. Increasing insistence that curricular 


decisions of all sorts--textbooks, supplies and materials, 


courses of study, and others--be more and more the Fight 
@feach teacher. (Lepp.) 13-14). 


LV...) IMPLICATIONS 


It was clear that the respondents to this study per- 
ceived a preferred decision-making structure which would 
place the decision-making respecting curriculum at a level 
closer to the classroom than that at which they perceived it 
to have been made. These results bear important implications 
and raise important questions. One important question which 
might be raised is whether or not the perceptions of respon- 
dents with respect to the placement of actual decision-making 
levels were accurate. If so, then the perceived need for a 
shift in the decision-making authority structure is an impor- 
tant consideration. However, if the respondents' perceptions 
of actual decision-making levels placed the decision-making 
at a level closer to the provincial level than was the case, 
the differences between actual and preferred decision-making 
levels may have been more apparent than real. 

One implication of this study is that those vested 
with the authority to allocate curriculum decision-making 


responsibilities must carefully consider the desires of 
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teachers in this respect. There are several other important 
considerations. Do teachers really want the increased 
demands of workload and responsibility associated with the 
acceptance of the authority to make decisions of the type 
Specified by the study or are the findings simply one mani- 
festation of the perceived need by teachers to appear profes- 
Sional? Are teachers at a level of competence which will 
Satisfy the basic requirements for effective curriculum 
decision-making? How may school and school system organi- 
zations be structured to provide the necessary time and 
resources to enable teachers to participate in, decision— 
making to the extent aspired to according to the results of 
this study? Do teachers have ready access to the information 
and resources necessary for the adequate consideration of 
alternatives regarding the decisions to be made? It may well 
be that the responses to this study indicated a preferred 
condition which is a theoretical ideal rather than a workable 
alternative. Much more study and research must be done with 
respect to the role of the teachers in curriculum decision- 
making. 

Perhaps the greatest implication of this study is the 
indication of a need to explore the field of curriculum 
decision-making in a much more comprehensive way. What do 
teachers actually want? Should they be permitted, encouraged, 
or dissuaded, with respect to their aspirations: The decter- 
swers to these questions is important for 


mMination of the an 


the demands of teachers appear to be imminent. The position 
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of the teacher in Alberta might well be described with the 


words-of SeM:C.f Clarkeowho states: 


_* + * One thing is clear: with increasing determina- 
tion, teachers are marching along the road to profes- 
sionalism. Professionalism requires and demands that 
the professional have a voice in all decisions which 
determine the practice of the profession. This is what 
teachers are demanding. (1: p. 15) 

It would appear that not only teachers, but teachers to be, 

are in fact aspiring to the relatively autonomous decision- 

making authority which has been the right of the true 


professional. 
Wes RECOMMENDATIONS FOR FURTHER RESEARCH 


The present study has raised more questions than those 
for which it provided answers. Two logical extensions of 
this study are obvious. First, the study was designed so 
that a follow-up study could be undertaken. For most respon- 
dents, information is available which would enable the 
distribution of further data collection devices. A follow-up 
study of this type might provide insights into any changes in 
the perceptions of respondents over time. For many respon- 
dents the effects of increased training, age, and educational 
experience could be investigated. 

The second logical extension of this study is the 
repetition. of the study using a random sample of respondents 
from a more general population such as the teaching force of 
An approach such as this would make 


Alberta: as a whole. 


possible the generalization of findings to the level of the 


province at large; a procedure outside the scope of the 
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present study. In addition there is a need for studies in 


depth of some of the questions posed by this study. 
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APPENDIX A 


THE DECISION LEVEL ANALYSIS QUESTIONNAIRE 
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DECISION LEVEL ANALYSIS 
QUESTIONNAIRE 


This questionnaire is designed to gain information 
regarding the ways persons involved in education feel about 
the decision-making process as it relates to the field of 
educational program. It will take approximately fifteen to 
twenty minutes of your time. 


Decisions made about the educational program are made 
at various levels. You will be asked to indicate your feelings 
about the level at which certain decisions are being made, and 
should be made. You will also be asked to indicate the degree 
of personal participation which you would prefer to have in 
the decision-making process. You will also be asked for certain 
relevant background information. 


There are two sections to this instrument. 


SECTION ONE PERSONAL AND SCHOOL DATA QUESTIONNAIRE 


SECTION TWO DECISION LEVEL ANALYSIS QUESTIONNAIRE 


PLEASE TURN THE PAGE TO SECTION ONE 
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SECTION ONE 


PERSONAL AND SCHOOL DATA QUESTIONNAIRE 


Indicate the response for each item by circling the letter 
corresponding to the correct information. 


1. Indicate the age category into Answer the following Questions 
which you fall: (9-13), only if you are currently 
Ay under 25. B,.25-34 C, 35-44 employed in a school system. 

D. 45-54 E. 55-64 F. over 64 
9. In what size of school 

2. Indicate your sex: (number of teachers) do 
A. male B. female you work? 

A. six or fewer 

3. How many years of teaching Bevel? @e. 13-18 
experience do you have? (include D. 19-30°TE. 30-50 
the present year if now teaching) F. more than 50 
A. none B. one C. two D. three 
Berour “F< “five -C,.°6-10 10. In which type of school 
HeeLe=20" “L221 ‘or more district are you employed? 

A. urban public 

4. How many years of administrative B. urban separate 
experience do you have? (include C. rural public 
the present year if applicable) D. rural separate 
A. none B. one C. two D. three E. does not apply 
Es LOuUres Fa: five .G. 6-10 
Bee lir20s Tin over! 20 11. In your own judgement, is 

your primary loyalty: 

5. How many years of formal training A. to your own school district? 
do you have? (years past Alberta B. to the profession at large? 
grade twelve, or equivalent) 

A. one B. two C. three D. four 12. From which of the following do 
E. five F. six G. seven or more you derive most of your 
intellectual stimulation: 

6. What is your marital status? A. professional colleagues 
A. single B. married C. widowed from outside your own 
D. divorced or separated school district? 

B. professional colleagues 

7. At which level do you teach? (If from within your own 
now a student, at which level do you school district? 
hope to teach?) 

A. elementary B. secondary 13. In your. school, district, are 
C. university D. does not apply you acquainted with: 
A. few professional colleagues? 

8. What is your present status? B. many professional colleagues? 


A. classroom teacher 
. school administrator 
C. B.Ed. student 
D. B.Ed. After Degree student 
E. Graduate student 
F. Other 
(specify) 


14. Indicate by filling in the blanks 
the number of years of teaching 
experience you have had: (include 
the present year) 

A. In Alberta 
B. Outside Alberta 


PLEASE COMPLETE SECTION TWO WHICH BEGINS ON THE NEXT PAGE, 


Firstly: READ THE DESCRIPTIONS OF THE DECISION LEVELS AND DEGREES OF PARTICIPATION 


Secondly: READ THE INSTRUCTIONS FOR SECTION TWO AND COMPLETE PAGE FOUR. 


SECTION TWO 


The following page contains fifteen items which describe decisions 
related to the program of a school. To the right of these items are 
three columns labelled I, II, and III. There are three distinct steps 
to be followed. The following DECISION LEVELS are to be used for STEP I 
and STEP II. 


DECISION LEVELS TO BE USED FOR THIS STUDY 


——< ii 


(Please read carefully) 


a CLASSROOM This level includes decisions made by individual 
teachers for the pupils they teach. It may 
include decisions made by pupils or by pupils 


and teacher together. 


USE THESE y J SCHOOL This level includes decisions made by individuals 
LEVELS FOR such as the principal or vice-principal. It also 
STEP I AND includes decisions made by groups such as the 
SLEP If staff or parts of the staff. 

> System This level includes decisions made by individuals 


such as the superintendent or other central office 
personnel. It may also include decisions made by 
groups such as the school board or committees of 
teachers and administrators. 


4 PROVINCE This level includes decisions made by individuals 
or groups operating within the framework of the 
Department of Education, the Provincial Legislature, 
or the provincial bodies of the ATA or ASTA. 


SLEE LT camp For each of the fifteen decision items, write in the appropriate 
space in COLUMN I, number (1, 2, 3, or 4) corresponding to the 
DECISION LEVEL which best describes the level at which YOU FEEL 
the decision is USUALLY BEING MADE. (Respond to each of the 
fifteen items before going to STEP II.) 


STEP Ii lie For each of the fifteen decision items, write in the appropriate 
space in COLUMN II, the number corresponding to the DECISION LEVEL 
which best describes the level at which YOU FEEL the decision 
SHOULD BE MADE. (Respond to each of the fifteen items before 
going to STEP IIL) 


eee eee eee eee 


(Please read carefully) 


A TOTAL The individual makes the decision by himself. 
B SHARED The individual participates as an active member 
USE THESE of a group of persons who actually make the 
FOR STEP decision. 
LLa C¢ CONSULTATIVE The individual is asked for information or 


opinion respecting the decision to be made, 
but the decision is made by someone else. 


D NONE The individual plays no part in the decision- 
making process. 


STEP LUT map. For each of the fifteen decision items, write in the appropriate 
space in COLUMN III, the letter (A, B, C, or D) corresponding 
to the DEGREE OF PERSONAL PARTICIPATION which YOU AS AN INDIVIDUAL 
IN YOUR PRESENT POSITION (If currently a student respond as if you 
were a teacher in the field, in terms of your own judgement) WOULD 


PREFER TO HAVE in the decision-making process regarding the decision 
items being considered. 


STEP III & PREFERRED DEGREE OF PARTICIPATION aad aap 
STEP II 2 LEVEL AT WHICH THE DECISION SHOULD BE MADE ape 
STEP I e LEVEL AT WHICH THE DECISION IS USUALLY MADE — 


EXAMPLE: The decision on the basic facts which are taught on a 


co 


11. 


ies 


13. 


44, 


Ne 


topic in social studies. 


The decision regarding the selection of the textbooks for 
an elementary school science course taught in your school. 


The decision regarding the teaching aids (maps, models, 
films, etc.) to be selected for use in a particular lesson. 


The decision regarding the degree of abstractness of the 
content in an elementary mathematics course taught in 
your school. 


The decision on how to evaluate the suitability of an experi- 


mental program in language arts being conducted in your 
school. 


The decision on whether or not to implement a non-graded, 
or continuous progress system in your school. 


The decision regarding the skills necessary for proficiency 
in reading or writing before a child should leave the 
elementary school. 


The decision on how much time is to be spent for each 
subject taught to a particular class in your school. 


The decision on whether or not to adopt a new science 
program at the elementary level in your school. 


The decision on whether or not a class should go ona 
field trip as a part of their science course. 


The decision on the extent to which workbooks are used in 
the teaching of an arithmetic program in your school. 


The decision on the material to be included in, and the 
organization of, a curriculum guide for the elementary 
school enterprise program conducted in your school. 


The decision as to where and when to use the discovery 
approach in teaching science in your school. 


The decisions on the kinds of problems pupils are taught 
to solve in a mathematics course offered in your school. 


The decision on the minimum age required before a child 
may begin attending your school. 


The decision on whether or not to teach a language 
other than English in your school. 


YOU HAVE NOW COMPLETED THE INSTRUMENT. 
PLEASE FOLLOW THE INSTRUCTIONS GIVEN YOU FOR RETURNING THE 
QUESTIONNAIRE. 

THANK YOU VERY MUCH FOR YOUR COOPERATION. 
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APPENDIX B 
CORRESPONDENCE RESPECTING PERMISSION TO SURVEY 


TEACHERS IN THE COUNTY OF LETHBRIDGE 
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FACULTY OF EDUCATION 
Department of 
Educational Administration 


THE UNIVERSITY OF ALBERTA 
Edmonton, Canada 


March 5, 1969. 


Mr. S.W. Hooper, 
Superintendent of schools, 
County of Lethbridge No. 26, 
JIA meee och St. South, 
Lethbridge, Alberta. 


Dear Mr. Hooper: 


I am a graduate student in the Department of Educational 
Administration at the University of Alberta, currently comp- 
leting the requirements for the degree Master of Education. I 
am undertaking, as part of my thesis project, a study of 
decision-making in curriculum. 


I would ask your permission to survey the teachers in 
your system by means of a short questionnaire. This instru- 
ment would require approximately fifteen to twenty minutes of 
each teacher's time. 


If possible, I should like to meet with the Principals' 
Association of your system in order to explain the project and 
to distribute the questionnaires. It would be very convenient 
for me if this could be done at their next regular meeting. 
After the questionnaires had been distributed, I would arrange 
to collect them personally from each school if this would be 
convenient. Please be assured that I would try to take up as 
little time and effort on the part of your staff as was 
possible. I would also be most happy to provide you with the 
results of the completed research as it becomes available. 


Thanking you in advance for your attention to this 
matter, and hoping for an early and favorable reply, I remain, 


Yours seruLy., 


EET Fae 


Gerald B. Hawley 
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VN. R. MADILL 


SCHOOLS 
IETARY-TREASURER S. W. HOOPER, B.Sc., M.A., SuPT 


Cc. £. BURGE, M.ED., Asst. Supt 


County of Lethbridge Yo. 20 


4 - 13TH STREET SOUTH 


Lethbridge, Alberta 


March 7, 1969 


Mr. Gerald B. Hawley 

Faculty of Education 

Department of Educational Administration 
University of Alberta 

Edmonton, Alberta 


Dear Mr. Hawley: 


Re: Your letter of March 5 (enclosed) 


Permission is granted. Unless you hear later 
to the contrary, the Principals? Association will meet 
March 27th, 1969. 


Yours truly 
COUNTY OF LETHBRIDGE NO.26 
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SWH : gp oO. We Hooper 
Enc. Superintendent of Schools 
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Ww. R. MADILL’ 
RETARY-TREASURER SCHOOLS 


S. W. HOOPER, B.Sc... M.A., SuPT 
C. E. BURGE, M.ED., Asst. SuprT. 


County of Lethbridge Yo. 26 


4 - 13TH STREET SOUTH 


Lethbridge, Alberta 


March 12, 1969 


Mr. G. B. Hawley 

Faculty of Education 

Department of Educational Administration 
University of Alberta 

Edmonton, Alberta 


Dear Mr. Hawley: 


Re: Meeting of Principals! Association 
County of Lethbridge No.26 


A change in date - now Wednesday, March 26, 
same place, same hour. 


Yours truly 
COUNTY OF LETHBRIDGE NO.26 


SWH: gp “Ss W. Hooper 
Superintendent of Schools 
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APPENDIX C 


PROBABILITIES ASSOCIATED WITH CHI SQUARE TESTS REGARDING 
SELECTED PERSONAL AND SCHOOL VARIABLES OF RESPONDENTS 
AND PERCEPTIONS OF ACTUAL AND PREFERRED LEVELS OF 


DECISION-MAKING 
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APPENDIX D 


PROBABILITIES ASSOCIATED WITH CHI SQUARE TESTS REGARDING 
TEACHER AND STUDENT PREFERRED DEGREES OF 


PARTICIPATION IN DECISION-MAKING 
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